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ABSTRACT
Los Graduados; Factors affecting first-generation Hispanic males attainment of a terminal
degree
by Frank C. Figueroa
Purpose: The purpose of this phenomenological study was to understand and explore
factors that led to the attainment of a terminal degree as perceived by first generation
Hispanic males in Southern California. A secondary purpose of the study was to
determine, of the factors identified, which were perceived to have the greatest impact on
attainment of a terminal degree by first generation Hispanic males in Southern California.
Methodology: This phenomenological study collected data via semi-structured
interviews and review of artifacts. The study sample involved 13 First-Generation
Hispanic Males in Southern California who have attained a terminal degree. Bandura’s
Self-Efficacy Theory served as the theoretical framework of the study and guided the
data collection and analysis. Participant interviews were digitally recorded, transcribed,
reviewed, and coded.
Findings: Three major themes emerged from the data to include (a) Verbal Persuasion,
(B) Stress and stress management, and (c) career growth, all of which had a major impact
on the participants attainment of their terminal degree.
Conclusions: The data and findings from this study concluded that: (a) Hispanic males
established the need to attain a terminal degree for career advancement, (b) Hispanic
males saw the terminal degree as a path to open senior leadership roles, (c) the
relationship mentors and faculty had with Hispanic males guided to a positive academic
outcome, (d) Hispanic males saw attaining the terminal degree as vessel to be able to give
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back and mentor the generation of Hispanic scholars, and lastly, (e) Hispanic males made
connections with other peers which helped build their self-efficacy as they saw their
peers succeed.
Recommendations: Further research is recommended to include expanding the study
throughout all of California and the United States; replication of this study using a
quantitative method; analyzing the return in investment of Hispanic males’ terminal
degree attainment over a five-to-seven-year span; and investigating the struggle faced by
LGTBQ+ Hispanic males in attaining their terminal degrees.
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CHAPTER I: INTRODUCTION
The Hispanic population has attained the position of the largest minority group in
America surpassing all other minorities (Leal, 2011; Pew Hispanic Center, 2017;
Verdugo, 2012). Though they have become the largest minority group in America (Frey,
2014), Hispanics still face copious hardships in various areas such as the workforce
(Kochhar, Suro & Tafoya, 2005) and education (Cavazos, Johnson, & Sparrow, 2010).
The Hispanic population faces an arduous future in order to compete in today’s
workforce and in the attainment of a higher education (Page, 2013).
The Hispanic population in the American workforce has increased over the past
two decades (Mora, 2015). Yet, most Hispanics are concentrated in blue-collar and food
service jobs, which equate to a low earning wage (Kochhar et al., 2005). Hispanics have
low-paying jobs because they trail behind in educational attainment compared to others in
the United States (Cavazos et al., 2010). The Hispanic population is one of the least
represented in college enrollment (Becerra, 2010). Reasons for the lack of enrollment are
attributed to factors such as cultural expectations and the impact of family (Clark,
Ponjuan, Orrock, Wilson, & Flores, 2013; McWhirter, Torres, Salgado, & Valdez, 2007).
While the Hispanic population trails behind as a whole, the Hispanic male population
faces a larger set of barriers in the realm of higher education (Cerezo, Lyda, Beristianos,
Enriquez, & Connor, 2013).
Hispanic males have now fallen behind in the realm of higher education
attainment and have been surpassed by their female counterparts and the rest of the
population (Noguera, Hurtado, & Fergus, 2012; Ponjuan, Palomin, & Calise, 2015).
Barriers that Hispanic males face include the need to enter the workforce earlier than
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others (Clark et al., 2013), the lack of financial support (Page, 2013), and the lack of
social support (Ponjuan et al., 2015). The barriers that Hispanic males face result in low
enrollment and graduation rates from college (Solorzano, Villalpando, & Oseguera,
2005).
The experiences that Hispanic males face through their educational journey can
be described through the application of critical race theory (Solorzano, 1998; Yosso &
University of California, 2000). Solorzano & Yosso (2001) described the notion of
storytelling in which students communicate the "testimonios" of their educational
journey. Utilizing critical race theory is emerging as a powerful research tool to generate
testimonios with the focus on knowing what motivates Hispanic males in completing a
higher education (Bandura, 1997).
According to the research conducted on Hispanic males' attainment of terminal
degrees, many face strenuous barriers towards attainment (González, Marin, Figueroa,
Moreno, & Navia, 2002). Given the challenges that Hispanic males face in their
educational journeys, much of the research has been focused on the experiences that they
face in attaining a terminal degree (Cardenas, 2014). According to Chavarin (2017), few
studies have been conducted on the factors that promote terminal degree attainment.
There is a need to better understand the factors that motivate Hispanic Males to attain a
terminal degree.
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Background
Five main areas are covered in the background section of the research. First, the
Hispanic population in the United States and the lives that they live. Second, Hispanic
higher education and the barriers they face as well as their enrollment in college. Third,
the sub-population of Hispanic males and the higher education crisis that they currently
face. Self-efficacy theory is the primary focus alongside other theories in the fourth
section. The last section focuses on Hispanic males and those who have obtained a
terminal degree.
The U.S. Hispanic Population: Largest minority in America
The Hispanic population in the 1960s was at six million, which accounted for
only 3.24% of the entire population in the United States (Pew Hispanic Center, 2017).
By 2015 the Hispanic population in the United States had reached 56.5 million, making it
17.6% of the total U.S. population (Pew Research Center, 2017). Leal and Trejo (2011)
stated that the Hispanic population has surpassed other minority groups to become
America's largest minority group. Over the last half of the 20th century, the population
increased over 14% and it will only continue to increase in the decades to come
(Verdugo, 2012). According to Nevaer (2010), by the year 2050, the Hispanic population
will make up half of the total U.S. workforce.
Hispanic Workforce. The U.S. Hispanic workforce has increased over the past
two decades from 10.7 million to 25.4 million (Mora, 2015). According to Kochhar et al.
(2005), much of the Hispanic workforce is centered around non-professional jobs, such as
food preparation, building maintenance, and other low wage jobs. Much of the Hispanic
population is of a younger age and will need to vie for jobs that require some sort of
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education (Nevaer, 2010). According to Douglas (2015), by 2050, many positions in
California will require an associate degree as a minimum requirement for employment.
Fry (2002) explains that only those who earn a college degree can expect to attain jobs in
the mid-range of the labor force. The Hispanic population is still trailing behind on
educational attainment as compared to other groups in the United States (Cavazos et al.,
2010).
Education and Hispanics. The Hispanic population has become the least
educated population in the entire United States (Fry, 2002). In 2010, this population's
high school drop-out rate was 15%, which was higher than 5% of white students and 7%
of Black students in America (National Center for Education Statistics [NCES], 2016).
The graduation rate of Hispanics from high school was 68.5% as compared to the White
and Black U.S. populations at 93% and 87%, respectively (NCES, 2016). With such low
graduation rates, the Hispanic population is limited to low-paying jobs and nonprofessional careers (Nevaer, 2010). According to Page (2013), upcoming generations of
Hispanics in America must have higher education to increase the rate of obtaining
degrees and attain a better future (Page, 2013). Fry (2002) explains that the Hispanic
college enrollment is high yet only a few graduates with a degree.
Hispanic Higher Education Pipeline: Barriers to Enrollment
The Latino population is heavily underrepresented in college enrollment and
attainment of bachelor’s degrees (Becerra, 2010). Cultural expectations, such as
contributing to the family's financial support, hold students back from their educational
goals (McWhirter et al., 2007). Latino families play a crucial role in students' future
endeavors even though family members sometimes hold them back (Clark et al., 2013).
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The geographic area in which many of these Hispanic students reside usually have few to
no other students who are college-educated and can assist with the process (Stern, 2009).
Becerra (2010) states socioeconomic status is a barrier that Hispanic students face when
deciding whether to leave for college and whether their families can truly afford it. Yet,
many students realize that they need a higher education degree to make a better future for
themselves, so they enroll in a two or a four-year school (Page, 2013).
Hispanics in Community Colleges. Hispanic students tend to enroll in two-year
community colleges due to the need to stay close to family for financial and other reasons
(Fry, 2002; Nunez, Sparks, & Hernandez, 2011). Hispanic students see community
college as an affordable option that allows them to further their educational goals
(Solorzano et al., 2005). According to the NCES (2016), in the fall of 2015,
approximately 24.3% of the enrolled community college population identified as
Hispanic. Fry (2002) notes that Hispanic students who enroll in community college tend
to drop out, but still some succeed. Even though many Hispanic community college
students aspire to transfer to a four-year institution, the transfer rate in 2010 was only
20% (Saenz & Ponjuan, 2011).
Hispanics in Universities. Hispanic students do enroll directly in four-year
universities yet at a much lower rate than they do at community college. The Fall 2015
enrollment of Hispanic students in four-year institutions was only 13.8% as compared to
the 61% enrollment of white students (NCES, 2016). The few Hispanic college students
who do enroll in a four-year university have just one goal: obtain their bachelor’s degree
(Dorame, 2012). These student face barriers which are related to social support, feeling
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comfortable in the university, and personal self-belief of completing their degree (Gloria,
Castellanos, Lopez, and Rosales, 2005)

Higher Education Crisis of Hispanic Males
While the Hispanic population has come a long way, Hispanic males continue to
face more struggles and barriers than their female counterparts in Higher Education
attainment (Cerezo, Lyda, Beristianos, Enriquez, & Connor, 2013; Gloria, Castellanos,
Scull, & Villegas, 2009). According to Noguera et al. (2012), Hispanic males have fallen
behind in educational attainment and have been surpassed by their female counterparts in
college enrollment and completion. In the fall of 2015, the college enrollment rate of
Latino males was 32.8% as compared to Latinas who had a 40.5% college enrollment
(NCES, 2016). Not only are Hispanic males falling behind Hispanic females, Hispanic
men also have the lowest enrollment and graduation rates as compared to men from other
ethnic populations (Ponjuan et al., 2015). As Saenz and Ponjuan (2009) point out, Latino
males are vanishing from the American higher education system.
Barriers impeding college enrollment. Hispanic males tend to fall through the
educational pipeline cracks and do not enroll in college due to an accumulation of social
barriers (Solorzano, Villalpando, & Oseguera, 2005; Yosso & Solorzano, 2006).
According to Clark, Ponjuan, Orrock, Wilson, and Flores (2013), many Hispanic males
are required to enter the workforce right away as they need to contribute to, and support,
their family’s needs as many come from a low-income background. Financial stability
and support from their families also is a barrier that holds Hispanic males back from
enrollment in college (Page, 2013). According to Ponjuan, Palomin, and Calise (2015),

6

Hispanic males have less access to social capital, which could help guide them through
the higher education process, than other ethnicities. Many young Hispanic males aspire
to be the first in their families to attend college yet have no one to turn to for support
(Bohon, Macpherson, & Atiles, 2005).
College enrollment and graduation rates. Many Hispanic males decide to
enroll in college to better themselves (Cerezo et al., 2013). They also are motivated to
attend college by the struggles and hardships they’ve seen their parents face (Clark et al.,
2013)]. Flores Stella (2010) states a college degree is needed by many as it is a necessity
to assure the middle class succeeds in the future. In the 2014-2015 academic school year,
11.2% of bachelor’s degrees where conferred upon Hispanic males as compared to 12.5%
of Hispanic females and 68.6% of Whites (NCES, 2016). However, Hispanic males can
look to someone as a mentor that can guide and coach them through the process (Fruiht &
Wray-Lake, 2013). According to Bandura (1999), an individual provides their own
motivation, behavior, and development in which the individual must seek to further
themselves.
Theoretical Background
Multiple motivational theories can provide insight into the experience of the
Hispanic male. The theories that provide constructs that best relate to the Hispanic male
experience are social cognitive, self-efficacy, and self-determination (Locke & Latham,
2002; Link, 2015).
The social cognitive theory introduced by Albert Bandura indicated that an
individual’s motivation is established by three key factors: environmental, personal, and
behavioral (Crothers, Hughes, & Morine, 2008). All three factors must interact together
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through “triadic reciprocal determinism” (Wood & Bandura, 1989, p. 380), yet they do
not occur simultaneously. The social cognitive theory outlines steps needed to attain goal
realization, self-observation, self-evaluation, self-reaction, and self-efficacy (Redmond,
2010). Self-efficacy which originated from Albert Bandura, is based on the premise that
the individual must believe in their own abilities (Bandura 1995).
Self-efficacy is the notion that one has the self-judgment to be able to accomplish
any given goal they choose to obtain (Bandura, 1997). According to Hupfeld (2007),
resilience is linked to the notion of self-efficacy in which individuals believe in
themselves and are responsible for their own success. Bandura (1995) explains that
people recognize their own abilities as to what they can accomplish.
The self-determination theory (SDT) introduced by Deci and Ryan (2000) focuses
on how motivation occurs within the individual and how it increases and decreases.
SDT indicates that individuals always pursue new challenges to grasp; an example is
educational attainment (Link, 2015). SDT focuses on two types of motivation —
intrinsic and extrinsic — that affect the individual (Ryan and Deci, 2000). Researchers
have stated that intrinsic motivation is more prevalent in individuals (Deci, Vallerand,
Pelletier, & Ryan, 2002; Trevino & DeFreitas, 2014).
The concepts of Social Cognitive Theory (Bandura 1999), Self- Efficacy Theory
(Bandura, 1995), and Self Determination Theory (Deci & Ryan, 2000) become a useful
lens to examine the factors which led First-Generation Hispanic males to attain a terminal
degree. Self-Efficacy will be utilized to determine environmental factors, personal
factors, and behavioral factors in order to identify what supported first-generation
Hispanic males in attaining a terminal degree.
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Hispanic Males and Mentors
Hispanic males can utilize mentoring as way to guide them and find support with
someone who has gone through the process (Burke, McKeen, & McKenna, 1990).
According to Sanchez, Esparza, and Colon (2008), Hispanic males tend to find a mentor
who most resembles them and is closely associated with them as opposed to someone
from an outside group. According to Ayon (2013), mentees found their motivation in
school increased due to interactions with their mentors and that their mentors generated
the support they needed to face everyday challenges. According to Dawe (2018),
Hispanic male mentors found gratification in helping others as it is part of their culture to
do so.
First-Generation Hispanic Males
First-generation Hispanic males have the opportunity and choice to be the first in
their families to go to college and can make their families proud (Brown, 2013). Many
though, as Clark et al. (2013) stated, face barriers in enrolling in college due to the
family's socioeconomic status and lack of family support and involvement. An even
larger barrier holding back first-generation Hispanic males is the lack of social capital
support and parental knowledge of college process (Gándara & Moreno, 2002; Ponjuan et
al., 2015).
Lack of Hispanic Parent Education Levels. First-generation Latinx students
reported that their parents had lower levels of educational attainment as compared to their
peers (Saenz, Hurtado, Barrera, Wolf, & Yeung, 2007). Due to the lack of any higher
education, Hispanic parents also may lack the information required to understand and
comprehend the college process (Clark et. al, 2013). According to Clark et al. (2013),
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parental education levels and English language skills also limit their ability to assist and
support their students through the college process. This lack of parental education and
support causes first-generation Hispanic males to be less likely enroll and complete any
level of college (Saenz et al., 2007).
Hispanic Males and Terminal Degrees
Latinos did not fully begin to earn doctoral degrees in substantial numbers until
after the Civil Rights movement; these numbers notably increased in the 1970s (Aguirre
& Martinez, 1993). Like many other degree attainment goals, many Hispanic males face
similar barriers of family support and lack of understanding the process as well as the
lack of other Latinxs who have successfully completed a terminal degree (González et al.,
2002). In 2015, the total amount of doctoral degrees conferred upon Hispanic males was
7% as compared to 7.3% of Hispanic females and 72.3% of White male students (NCES,
2016). Research conducted on Hispanic males focuses on their experiences during their
programs (Gandara, 1982).
Focus on experiences to attainment. The research of Gandara (1982;1993;
1995) was the first to focus on the experiences faced by Chicano/a students during their
completion of a terminal degree. Since then, more research has been conducted on
Hispanic males and their experiences while completing a terminal degree (Cardenas,
2014; Gonzalez, 2014; Sarcedo, 2014). With so much research emphasis on experiences,
little is known about the factors that motivate Hispanic males to attain a terminal degree.
Chavarin (2017) focused on the factors that motivated second-generation Mexican
Americans, a subpopulation of the larger Hispanic Group, to attain a doctoral degree.
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Statement of the Research Problem
Research has been conducted over the past decade indicating the Hispanic
population is the least educated population in the United States (Fry, 2002).
Additionally, the Hispanic population is underrepresented in higher education attainment
as compared to other groups (Becerra, 2010). The Hispanic population will continue to
grow in the years to come (Mora, 2015). It is important that the educational levels of this
population grow if they wish to succeed in the future (Page, 2013). By 2050, the
Hispanic population will make up half of the total U.S. population (Nevaer, 2010). As a
result, much research has been focused on understanding the barriers for higher education
enrollment of Hispanic students in the United States (Becerra, 2010; Gloria et al., 2005;
Stern, 2009).
While the Hispanic population faces an education crisis, researchers have stated
that the Hispanic male population has begun to vanish from higher education (Saenz &
Ponjuan, 2009). According to Clark et al. (2013), the focus has been on the barriers for
why Hispanic males do not enroll to college. Hispanic males fall through the cracks of
the educational pipeline and do not enroll in college due to constructed social barriers
(Yosso & Solorzano, 2006). Cerezo et al. (2013) indicate that Hispanic males that enroll
in college do so because observing their parents' struggles motivated them to seek a better
future for themselves.
Although the current body of research has focused on the experiences and barriers
of Hispanic Males higher education attainment, much has focused on the overall Hispanic
male population (Cerezo et al., 2013; Clark et al., 2013; González et al., 2002; Ponjuan et
al., 2015). Most relevant research has focused primarily on second-generation Mexican
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American Hispanic males as opposed to first-generation Hispanic males (Chavarin,
2017). Though these studies focus on the overall Hispanic male population and their
pathway to attainment of either an undergraduate degree or a terminal degree, they do not
address first-generation Hispanic males and the factors that play a role in their attainment
of a terminal degree (Brown, 2013).
There is a call to address the gap in research about first-generation Hispanic males
and their attainment of a terminal degree. According to Viaud (2014), a need exists to
further understand the experiences and factors of first-generation Hispanic students in the
attainment of a doctoral degree. In addition, there is a need to further understand how
Hispanic males succeed in the higher education pipeline (Saenz & Ponjuan, 2011). A
phenomenological study that investigates the factors leading to attainment of a terminal
degree of first-generation Hispanic males can provide more research to this sparse area of
the literature.
Purpose Statement
The purpose of this Phenomenological study was to understand and explore
factors that led to the attainment of a terminal degree as perceived by first generation
Hispanic males in Southern California.
A secondary purpose of the study was to determine, the factors, perceived to have
the greatest impact on attainment of a terminal degree by first generation Hispanic males
in Southern California.
Research Questions
1. What are the factors of first-generation Hispanic males in Southern California
experience that led to the attainment of a terminal degree?
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Sub Questions
a. What is the impact of prior accomplishments on the attainment of a
terminal degree?
b. What is the impact of modelling of others on the attainment of a terminal
degree?
c. What is the impact of verbal persuasion from significant others on the
attainment of a terminal degree?
d. What is the impact of stress and the management of stress on the
attainment of a terminal degree?
2. What factors were determined by first generation Hispanic males in Southern
California to have the greatest impact on their attainment of a terminal
degree?

Significance of the Problem
The subject of Hispanic males in the United States continues to be a growing field
of research. Researchers have stated that the Hispanic male is falling behind in
educational attainment as compared to the rest of the U.S. population (Cerezo et al.,
2013; Noguera et al., 2012). Hispanic males face multitudinous social challenges that
prevent them from enrolling in college right after high school (Solorzano et al., 2005).
Research has shown that Hispanic males lack the social capital support that is needed to
guide them through the higher education process (Ponjuan et al., 2015). Though
Hispanic males face a myriad of social barriers, they still desire college enrollment and
utilize their parents’ struggles as a motivator (Clark et al., 2013). Additionally, numerous
students aspire to be the first in their family to attain a college education (Bohon et al.,
2005).
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The growing body of literature has focused primarily on the experiences and
barriers that the entire Hispanic male population faces through their higher education
journey (Ponjuan et al., 2015). A limited number of these studies have focused on firstgeneration Hispanic males (Brown, 2013; Kaulfus, 2017). These studies have focused
primarily on the experiences and persistence of Hispanic males who successfully attain a
higher education (Cardenas, 2014).
This study will contribute to the growing area of Hispanic male literature in three
ways. First, it will add findings to the area of educational attainment of first-generation
Hispanic males (Kaulfus, 2017). Second, it will focus on the terminal degree completion
of first-generation Hispanic males (Cardenas, 2014). Third, research has focused on firstgeneration Hispanic students' doctoral journeys, but they have not addressed the factors
that led to the attainment of a terminal degree (Viaud, 2014). This study will provide
testimonios from first-generation Hispanic males' attainment of a terminal degree.
Overall, the results of this study can help to understand the factors that led and
motivated first-generation Hispanic males in their attainment of a terminal degree.
Student Affairs professionals and faculty mentors can utilize the findings from this study
to provide additional guidance to first-generation Hispanic males through the graduate
school process. Finally, the data produced can help current students see that they are
indeed capable of attaining a terminal degree.
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Definitions
The following definitions were used in is study:
Barriers. The obstacles that hinder the attainment of a college degree (Allen, KimuraWalsh, Griffin, 2009).
Educational pipeline. The pipeline which consists of a student’s educational road from
elementary school to the doctorate degree (Solorzano, Villalplando, Oseguera, 2005).
Evaluative Feedback. When an individual is provided feedback from a credible source
they trust and provide positive comments to boost efficacy in the completion of a task or
project (Bandura, 1997).
First-Generation. A status given to a college student whose parents did not earn a
bachelor’s degree (Ward, Siegel, Davenport, 2012).
Hispanic. An individual who has an Iberian or Latin American Lineage. Whose native
language was either Spanish or English (Nevaer,2010).
Latinx. An individual from Latin American origin or descent and represents inclusivity
of all regardless of gender (Torres, 2018).
Performance Accomplishments. The most influential source of efficacy for an
individual as they can prove to themselves from past success that they can succeed when
embarking on new goals (Bandura,1997).
Physiological and emotional state. The state in which an individual is succumbed under
stress feeling pressure, individuals perform best when they are not under immense
pressure or stress (Bandura, 1997).
Self-Determination Theory. Examines the biological, social, and cultural impact on
individuals (Ryan & Deci, 2017).

15

Social Cognitive Theory. An individual’s motivation is established by three key factors
environmental, personal, and behavior (Bandura,1986).
Self-Efficacy Theory. The notion that one has the self judgement to be able to
accomplish any given goal they choose to obtain (Bandura, 1997).
Terminal degree. A terminal degree is identified as the highest degree attainable in a
field for example, Medical Doctor (MD), Juris Doctorate (JD), Doctor of Philosophy
(PhD), Doctor of Education (EdD), or equivalent (Cardenas, 2014).
Vicarious Learning. The ability for an individual to appraise their capabilities of
accomplishing a goal in relation to the attainment’s other have done (Bandura, 1997).
Delimitation
This study was delimited to first-generation Hispanic males, who have earned a
terminal degree within the past 10 years and reside within the Southern California region.
Organization of the Study
The remainder of the study is organized into four additional chapters, references,
and appendices. Chapter II reviews the literature related to the current U.S. Hispanic
population and its higher education pipeline, theoretical background of student success,
self-efficacy in relation to college completion, the education crisis of Hispanic males, and
the terminal degree attainment of first-generation Hispanic males. Chapter III explains
the research design and the methodology of the study. This chapter includes an
explanation of the population, sample, and data gathering process as well as the
procedures for collecting the data. Chapter IV describes and analyzes the findings of the
study. Chapter V consists of the summary, findings, conclusions, and recommendations
for actions and future research.
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CHAPTER II: REVIEW OF THE LITERATURE
This chapter presents an overview of the current literature relevant to the study. It
is divided into seven main sections. The first section consists of the U.S. Hispanic
population and its recent and future growth, its impact on the workforce, and current
educational levels. The second section consists of the Hispanic male population in the
United States and the perspective given to them. The third section reviews the Hispanic
Populations in higher education. The fourth section consist of the barriers Hispanic face
during their higher education journey. The fifth section delves into the theories of student
success in higher education. The sixth section reviews theoretical perspective to include
the theoretical framework of the study. Lastly the seventh section reviews the Hispanic
male educational crisis and the issues they face.
The U.S. Hispanic Population
The Hispanic population has been the fastest growing demographic in the United
States over the past decades. With such rapid growth, it is important to see how this
population has fared compared to other demographic groups within the workforce and
educational attainment. Recent research on these issues is discussed in this section.
Largest Minority in America
The Hispanic population is the largest minority in the United States and
researchers generally agree that it will continue to grow for the next three decades (Leal,
2011; Nevaer, 2010; Pew Hispanic Center, 2017; Verdugo, 2012). In 2005, the Hispanic
population surpassed the African American population to become the largest minority
group in America (Leal, 2011). By 2016, the Hispanic population had grown to 57.5
million, which was 17.6% of the total U.S. population (Pew Hispanic Center, 2017).
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According to Verdugo (2012), the Hispanic population will continue to grow at a rapid
rate for the next few decades and will peak in 2050.
Hispanic population growth. During the 20th century, the Hispanic population
increased dramatically. Of the three primary growth factors—immigration, mortality, and
fertility—immigration was the driving force for much of the 20th century (Verdugo,
2012). Some scholars project that the future growth of this population will be due to
adults of child-bearing age (Garcia, 2013; Passel & Cohn, 2009; Suro, Passel, & Pew
Hispanic Center, 2003). More specifically, Suro et al. (2003) noted that young adults
have dominated the Hispanic immigrant population since 1970.
Hispanic immigration trends varied throughout the past century (Verdugo, 2012).
From the 1920s through the 1960s, Hispanic immigrants struggled with a “push-pull
factor” in which they saw something better in the United States than in their country of
origin (p. 5). Between 1950 and 2000, the number of Hispanics immigrating to the
United States was roughly 17.4 million and the Mexican sub-group was 60% of the
contingent (Nevaer, 2010; Verdugo, 2012). When these new immigrants arrived in the
United States, their goal was to create a better life for themselves and their families
(Suarez-Orozco & Suarez Orozco, 1995). Many of these Hispanic immigrants were
young adults who were believed to have a high fertility rate that would assist in the
growth of the Hispanic population in the United States (Suro et al., 2003). The increase
in the Hispanic population is expected to have a drastic impact such as on the direction
that the American workforce will take and the changes that will occur within it (Mora,
2015).
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Hispanic Population Workforce. The Hispanic population comprises 25.4
million of the 157 million in the U.S. workforce (Mora, 2015). These immigrant
employees moved to the United States to obtain access to jobs and in pursuit of the
American dream (Verdugo, 2012). While the Hispanic population makes up a large part
of the workforce, most occupy low-paying, non-professional jobs, such as those in food
service and building cleaning (Kochhar, Suro, & Tafoya, 2005; Maldonado & Farmer,
2006). As of 2007, the average annual income of Hispanic workers was $35,000, which
was significantly lower than their non-Hispanic White counterparts (Stone & Quintanilla,
2007). Maldonado & Farmer (2006) believe this income disparity is due in part to
language and educational level barriers that many Hispanic workers face.
The Hispanic population faces a challenge in being able to increase mobility in
the workplace due to their lack of English language skills and educational levels
(Jacobson, 2015). According to Maldonado and Farmer (2006), language proficiency has
a direct impact on the type of work an individual can access. Workers whose primary
language is Spanish lack the foundational level of English required to acquire more
desirable jobs and careers (Siles and Perez, 2000). In addition, the Hispanic population is
one of the least educated groups in the United States (Fry, 2002). According to Chapa
and De La Rosa (2006), 70% of the Hispanic population has less than a high school
education and they only account for 10% of students enrolled in college. The
combination of language barriers and low educational completion results in the Hispanic
population staying employed in blue-collar jobs (Lynch, 2014).
Future of Hispanic workforce. According to Nevaer (2010), the Hispanic
population will make up half of the U.S. workforce by 2050. With the continued reliance
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on technology, a post-secondary degree will be required for future jobs (Crawford, 2012).
By 2050 in California, an associate degree will be a minimum requirement for more than
one-third of jobs (Douglas, 2015). When baby boomers retire from the American
workforce, the demographic will shift, making minorities, and specifically Hispanics,
more visible in the workforce (Lynch, Oakford, & Center for American, 2014; Nevaer,
2010). Even though the Hispanic population will increase and become an integral part of
the U.S. workforce, the lack of educational attainment will hinder their overall career
growth and advancement (Cavazos, Johnson, & Sparrow, 2010; Suro et al., 2003).
Hispanic Males in the United States
While Hispanic workers in the United States face an educational challenge, the
subpopulation of Hispanic males faces specific challenges (Cerezo et al., 2013). For
example, Hispanic males are behind Hispanic females in college enrollment and
graduation (Noguera, Hurtado, & Fergus, 2012). Compared with other ethnic groups,
Hispanic males lag in several areas including educational attainment and wages (Saenz &
Ponjuan, 2009).
Hispanic Males in the Workforce
The workforce today is in a transitional phase with baby boomers retiring and a
new generation entering the workforce, yet a crisis is looming. By 2030, the United
States will not have sufficient people to replace these retiring workers (Strack, Baier,
Marchingo, & Sharda, 2014). In 1988, Hayes-Bautista, Schink, and Chapa explained the
importance the Hispanic population would play in replacing the aging non-Latino baby
boomer workforce. Since then, many other researchers have validated this statement with
additional data about the crisis (Leal, 2011; Nevaer, 2010).
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Hispanic males face an occupational disadvantage, which correlates to earning an
average $650 a week as compared to White males earning an average $792 a week
(Angel & Angel, 2015). This disparity is due to the Hispanic workforce being centered
around non-professional jobs on the lower end of the pay scale (Kochhar et al., 2005).
With static job growth in lower-end jobs, it is more likely that those working some of the
most unfavorable jobs (for instance Hispanic males) will find it hard to move up the
employment ladder (Darder & Torres, 2015). Nevertheless, U.S. Hispanic males “are
visible when they are of utility to the economy, but more often their talents and
vulnerabilities are invisible to the larger society” (Noguera et al., 2012, p. 1). Hispanic
males will continue to have a significant impact on the U.S. economy in the years to
come, but for this impact to continue, education will play a key factor in their upward
mobility (Becerra, 2010).
Perception of Latino Males
Latino males are viewed with a multitude of stereotypes related to their behavior
and their lack of educational attainment (Shaffer & Gordon, 2006). The controlling image
is of a Latino man as a stereotypical thug, macho, and or a Latin lover (Gutmann, 1996;
Torres & Gradilla, 2006). This same perception is still engrained in today's younger
generation as Torres (2013) discovered in her research of young Latino boys. These
misperceptions include that they are violent, crime-prone, and uneducated because they
grew up in low-income communities (Torres, 2013).
Machismo and Familismo. Society's “controlling image” of Latino males is associated
with "machismo", a popular term to describe their masculinity (Quinones, Mayo &
Resnich, 1996). Societal stereotypes of Latino males are the opposite of the cultural

21

perceptions and expectations placed on Latino males by their families. When they are
young, many Latino males learn that they are expected to be “family oriented, strong,
brave, hardworking, and contribute to the family” (Saenz & Ponjuan, 2009, p. 63). This
expectation stems from the concept of "familismo" where Latinos are expected to support
their families and give up all other interests (Marin & Marin, 1991).
In Latino families, “familismo” defines gender roles and sets the expectation that
family members will provide everything possible for the family (Saenz & Ponjuan,
2009). Latino males are expected to provide for their families in any way needed
(Morales, 1996). Latino males strive to live up to the traditional gender roles that are
ingrained in them at an early age (Saenz & Ponjuan, 2009). By contrast, machismo is
rooted in a hyper masculine stance in which the Latino is viewed as violent, aggressive,
and dominant (Mirande, 1988). Machismo is focused around the ability to assert
dominance between other men and thus is a mechanism of showcasing who is the
manliest (Saenz & Ponjuan, 2009). Through these prisms, Latino males are taught that
they should become educated, work hard and financially support their families (Noguera
et al., 2012; Saenz & Ponjuan, 2009; Torres, 2013). While machismo and “familismo”
can create perceived gender roles for Latino males, these cultural norms can also be
socio-cultural assets that can help them navigate their educational journey (Saenz &
Ponjuan, 2009; Suarez-Orozco & Suarez-Orozco, 1995).

Hispanic Enrollment in Higher Education
For the past decade, enrollment of Hispanics in U.S. colleges has been on the rise.
In 2016, college enrollment of Hispanic high school students was 47%, an increase of
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more than 15% from 1999 (Pew Research Center, 2017). According to Gandara and
Contreras (2009), Hispanic parents expect their children to attend college. The college
aspirations of Hispanic students are generally high, yet their college graduation rates do
not reflect their goals (Gandara & Contreras, 2009). As the Hispanic population
continues to grow, so will their enrollment in schools (Suro et al., 2003). Although the
Hispanic population's high school dropout rate has decreased over the past 25 years, the
14% rate is still relatively high (Malave & Giordani, 2015). The high school graduation
rate of Hispanics is 68.5%, which is lower than White and Black students (NCES, 2016).
According to Fry (2002), although the Hispanic population enrolls in college in
large numbers, many enroll as part-time students. In 2010, only 140,000 of the 1.7
million bachelor’s degrees conferred were awarded to Hispanics while 1.4 million were
awarded to Whites (Malave & Giordani, 2015). Many Hispanics tend to enroll in
community college and only a few enroll in a four-year institution directly from high
school (Cohen, Brawer, & Kisker, 2014).
Community Colleges. As noted previously, many Hispanic students have strong
connections to their families and will choose to attend a local college (Martinez, 2013).
More than 40% of Hispanic students in California enroll in community college and aspire
to transfer to a four-year institution (Yosso and Solorzano, 2006). The large enrollment of
Hispanic students in community colleges is due to the low cost of tuition, ability to work
full-time, and proximity of the college to home (Fry, 2002). The low-cost of community
college is for many Hispanics the only way to begin their higher education journey
(Tornatzky, Lee, Mejia, & Tarant, 2003). As noted by Fry (2002), proximity to home
allows Hispanic students to stay home and continue to participate in family activities and
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obligations. Once enrolled, many of these students face other barriers such as remedial
courses. On average, 90% of students are enrolled in at least one remedial course per
semester (Mejia, Rodriguez, & Johnson, 2016). Placement tests and course pre-requisites
are two factors that contribute to remedial courses (Education Trust-West, 2017). While a
vast number of Hispanic students enroll in community college with the intent to transfer
to a four-year institution, many will not achieve this goal, resulting in a less than 25%
transfer rate for Hispanic students (Fry, 2002; Hatch, Mardock Uman, & Garcia, 2016).
4-year institutions. While many Hispanic students enroll in community college,
only one third of them are admitted directly into four-year institutions (Fry, 2002;
Solorzano et al., 2005). According to Gandara and Contreras (2009), many of the
students who make it to a four-year school have some of the following traits: they come
from a more well-off home, have access to more resources, their parents have higher
educational levels, and the students typically only speak English. According to Arbona
and Nora (2007), these students benefited from a better academic curriculum that
prepared them to enroll in a four-year institution directly from high school.
While these students might have been high achievers in high school, many face
myriad barriers to attaining their degrees. Gloria et al. (2005) noted that Hispanic
students will face discomfort at their schools and will lack of social and institutional
support. The low number of Hispanic enrollees combined with a lack of institutional
support causes them to become detached from their culture (Page, 2013). In addition, the
lack of adequate support systems to ensure student success results in high drop-out and
low graduations rates of Hispanic students (Solorzano et al., 2005).
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Completion of degrees. A study conducted by Solorzano et al. (2005), which
followed 100 Hispanic students from elementary to graduate school, revealed that only
10 of 100 would earn a bachelor’s degree. The Hispanic student population is
proportionally below the White student population in college degree attainment (Malave
& Giordani, 2015). In 2017, only 12.2% of Hispanics in the United States over the age of
25 received a bachelor’s degree whereas 45% of the non-Hispanic white population
received a bachelor's degree (Census, 2017). Figure 1 depicts the U.S. workforce over the
age of 25 by race and college degree attainment. The educational equity gap between
Hispanics and White students has not been narrowed and has become a national issue
(Valencia, 2001).
60.1%

37.7%
27.3%
18.6%

Hispanic/Latino

Asian

Hispanic/Latino

African American
Asian

African American

White
White

Figure 1. Percentage of college graduates in the labor force age 25 years or older
by race: 2014 annual averages
Note: Adapted from Bureau of Labor Statistics (2014). Data may not sum to 100 due to
rounding.
Bridging the educational gap.

The data on attainment showcases the need to

close the educational gap that Hispanics face so that they can be more competitive in the
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U.S. job market (Mora, 2015). Closing this gap also would improve quality of life for
Hispanics (Hurtado, Cervantez, & Eccleston, 2010; Mora, 2015). Leal and Trejo (2011)
acknowledge that the Hispanic population will continue to grow, but this does not mean
that they will have an improved socioeconomic status, as exhibited by their educational
attainment and job placement as compared to the rest of the U.S. population. The need to
close the educational gap will bring better opportunities for Hispanics in the
socioeconomic arena and in the realm of civic engagement within their communities
(Gandara, 2005; Leal & Trejo, 2011). A key point for Hispanics to attain a college degree
is that it is a gateway to a better future because it makes them competitive in the job
market (Douglas, 2015). Also, it will become a new requirement by many employers in
the years to come (Douglas, 2015; Flores Stella, 2010). For the Hispanic population to
further themselves, they must first acknowledge that they want and need to better
themselves, which requires that they seek a form of self-motivation (Bandura, 1997). In
addition to growing self-motivation and awareness, structural, cultural, and
environmental barriers must be addressed for student success to rise.
Hispanics Higher Education Barriers
Hispanic students who enroll in post-secondary education face low achievement
rates due to various obstacles (Pyne & Means, 2013). The Hispanic demographic in
Higher Education is predominantly first-generation students whose parents have not
attained a degree above a high school diploma (Gibbons & Borders, 2010). Hispanic
students come from low-income communities where the idea of attending college is not
always considered a possible option and many have little to no access to individuals who
have traversed the educational pipeline (Brown, 2003; Brown, Santiago, & Lopez, 2003).
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The lack of access and knowledge of the Higher Education process creates barriers that
hinder Hispanics from attending college (Clark et al., 2013). Family obligations tend to
force a student to choose between going away to college or remaining at home to help the
family (Clark et al., 2013; McWhirter, Torres, Salgado, & Valdez, 2007). According to
Fry (2002), many Hispanics enroll in community colleges with the aspiration of
transferring to a four-year institution (Arbona & Nora, 2007). However, the continued
barriers that Hispanic students face hinder their progression to a four-year school (Clark
et al., 2013).
Application process as a barrier. Over the course of their lives, Hispanic
students will face multiple obstacles towards their enrollment and completion of college
(Gloria, Castellanos, Lopez, & Rosales, 2005). Most students come from low-income
backgrounds where they lack access to those who are college-educated, which creates an
imbalance in their social capital, resulting in a barrier when attempting to apply to college
(Stern, 2009). During the college application process, parents are viewed as primary
advisors, yet many parents lack the knowledge needed to provide assistance (Stern,
2009). When home support is lacking, some students turn to a college-oriented peer
group, which can help, but Hispanic peer groups are small compared to non-Hispanic
white peer groups (Alvarado & Lopez Turley, 2012). The scarcity of social capital within
the Hispanic community becomes a barrier when seeking to further their educational
careers because many of them are first-generation (Maldonado & Farmer, 2006)).
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The college application becomes a large roadblock to many Hispanic students due to the
lack of support throughout the process (Gandara, Larson, Mehan, Rumberger, &
California Univ, 1998). For those accepted, the thought of enrolling and paying for
college is a new hurdle.
Lack of Financial Aid knowledge. For those Hispanic students who are
fortunate to be accepted to college, a bigger struggle than applying for college is paying
for it. Most Hispanic parents do not know the cost of college tuition (Grodsky & Jones
2004; Horn, Chen, & Chapman, 2003). According to Brown, Santiago, and Lopez (2003),
the lack of knowledge that Hispanic parents have about college costs and available aid
prompts them to believe they cannot afford to finance their childrens' post-high school
education. Most Hispanic families must choose between paying for a child's college
education or the monthly rent (Looney & Erisman, 2007). Parents' financial concerns
force some students to choose between forgoing college and attending a local community
college because it is less expensive than a four-year institution (Brown et al., 2003).
As part of the college enrollment process, many students need to complete the
Free Application for Federal Student Aid (FAFSA). For many Hispanic students, it will
be the first time they have filled out this form, which increases the likelihood that they
may not provide the required information and potentially delay receipt of aid (Ponjuan et
al., 2015). Successfully applying for aid through FAFSA does not mean Hispanic
students know how they will pay for college, leaving them to navigate this process alone
(Seidel, 2014). While the lack of knowledge about, and assistance through, the financial
aid process prevents some students from enrolling, another barrier lies within the family
itself (Martinez, 2013).
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Familismo as a barrier. Even though the students’ family may be as supportive
as possible during the college enrollment process, the family's culture can be the
controlling factor that determines the location of the college that the student selects
(Martinez, 2013). The notion of familismo in the Hispanic culture is that sometimes one
must suppress one's own needs and wants and prioritize the family's needs (Marin &
Marin, 1991). Familismo is centered around family-based decision making, which forces
students to choose between attending a local college in order to assist their families or
going away to college (Smith-Morris, Morales-Campos, Alvarez, & Turner, 2013). This
culture pits students' desires against their families' directives (Ceja, 2001; Rosas &
Hamrick, 2002). The student's family encourages enrollment in a local community
college with a later transfer to a four-year institution (Brown et al., 2003). The student
then chooses the more affordable local college because they can work concurrently,
which the family needs (Tornatzky, et. al, 2003).
Requirement of Working. Some of the students who stay home to attend a local
college will feel the need, or be required, to contribute to the family income (Martinez,
2013). These students also need to work during their college years because their families
cannot fully support their educational journeys (Nunez, Sparks, & Hernandez, 2011;
Zwick & Skalr, 2005). The need to work to pay for college expenses can also have a
negative impact on some students, ranging from part-time attendance at school, to
dropping classes, or failing to obtain a college degree (Becerra, 2010). Even though
Hispanic students face countless barriers to college enrollment, the number of Hispanics
enrolling in college is relatively high (Fry, 2002).
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Theories of Student Success in Higher Education
Students view education as an equalizer that can help anyone succeed regardless
of economic status or zip code they come from (Nora et al., 2012). As enrollment in U.S.
universities increased, academic institutions began to measure student success by their
retention and graduation rates (Millea, Wills, Elder, & Molina, 2018). The student
population has transitioned from a “small, selective, generally homogenous group of
privileged individuals” to a diverse group of individuals (Nora et al., 2012). Beginning in
the 1970s, researchers began to focus on student retention and success in higher
education, which continues to the present.
1970s
During the 1970s, Spady (1970), Tinto (1975), and Astin (1975) developed the
three main theories relating to student success. They identified student retention and
factors that caused students to depart from colleges. Their theories set the groundwork for
further studies that would focus on student success.
Spady's (1970) seminal work focused on a sociological model on student
withdrawal and determined that the origins of the departure related to the student’s
interaction with the college environment. He noted that students, who bring their own set
of attributes to college, are exposed to unfamiliar norms that they do not understand.
Some of these new norms they are exposed to are from faculty, peers, and administrators.
If the student and college have a commonality in their norms, the student will assimilate
socially and academically, which increases the probability of persistence. The interaction
can be extrinsic or intrinsic. Any successful integration of a student is based on ensuring
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that the student is personable and has friends or peer support at the institution (Spady,
1970).
Tinto (1975) refined Spady's (1970) model as well as other emerging theories.
Tinto’s work became known as the interactionalist theory of student departure, which
suggested that student departure was influenced by the initial commitment to the
institution and graduation. Tinto (1975) suggested that early and continued institutional
commitment and support for students would aid the student's social and academic
integration.
Astin (1975) provided additional research in the field of student retention. Astin’s
research identified two main factors — personal and environmental — for predicting
student retention. The author identified five personal factors that affected college student
retention and five environmental factors that could benefit the students experience and
help increase their college retention. The personal factors are academic background,
family background, educational aspirations, study habits, and marital status.
Environmental factors included home, workplace, academic environment, and the
characteristics of the institution.
The theories developed by Spady (1970), Astin (1975), and Tinto (1975) provided
valuable information about the issues surrounding student departure from college. Spady
(1970) focused on the college environment as a contributing factor to a student's
departure and proposed that only when the student and the institutional environment have
a common personality will the student succeed. Astin (1975) identified two main factors
related to student retention: personal and environmental. These personal and
environmental factors were perceived to cause a positive or negative impact on student
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retention while at college. Tinto's (1975) interactionalist theory of student departure
focused on how student departure could be limited by incorporating more institutional
support, beginning when students enrolled in colleges. Early institutional support could
assist students to be better incorporated into the institution both socially and
academically. By the end of the 1970s, Tinto's research opened the door for new
researchers, such as Pascarella (1980), to generate new methods of analyzing students'
academic and social integration in into college.
1980s
In the 1980s, research expanded with the work of Pascarella (1980) which took a
more comprehensive look at what factors have an impact on enrollment. This new area
of research, which was known as enrollment management (Hossler, 1984), was readily
adopted by institutions across the United States (Berger & Lyon, 2005). Enrollment
management focused on student recruitment, including admissions and financial aid, as
well as student retention and graduation (Hossler, 1984). The growth of this new
research on student retention included the work of new and old theorists, such as Bean
(1980), Astin (1985), Tinto (1987), and Bean & Metzner (1985).
Bean (1980, 1983) used a unique approach to viewing student enrollment through
his use of Price & Mueller’s (1981) model on understanding workplace turnover. Bean
determined that environmental factors had the most significant impact on student
retention and the departure rate from college. Astin (1985) provided additional research
on student retention, utilizing his involvement theory, which focused on how students
were involved in their academic and social aspects while in college. Astin provided five
postulates: student involvement, physical and psychological energy, involvement through
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quantitative and qualitative attributes, amount of student learning and personal
development, and the effectiveness of educational policy (Astin, 1985, p. 136).
Previous theorists, such as Spady (1970), Tinto (1975), and Pascarella (1980),
focused on the social variable of traditional students. Bean and Metzner (1985)
introduced research that focused on nontraditional students who did not engage with
universities like traditional students. Bean and Metzner determined that environmental
factors were the primary reason that nontraditional students dropped out. These factors
were finances, employment hours, engagements outside school, family responsibilities,
and opportunity to transfer (Bean & Metzner, 1985).
In 1987, Tinto provided a new focus on student retention with his theory of
individual departure. Tinto indicated that the student experience and integration into the
college were key factors for departure. To remain in college, students had to progress
through three stages in no particular order: separation from previous community,
transition between community, and incorporation into the college community (Tinto,
1987).
With the growth of enrollment management and the need to better grasp student
retention, the 1980s brought a new wave of theorists and practices to universities across
the United States (Hossler, 1984). The growth of student retention theory generated new
ideas and a focus on how to better understand student retention from researchers such as
Bean (1980), Astin(1985), Bean & Metzner(1985), and Tinto(1987). While these authors
contributed to the growth of student retention literature, Tinto’s (1987) work provided a
path for new theorists, such as Braxton, Sullivan, and Johnson (1997) and Seidmen
(2005a), in the decades to come.
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1990s
By the 1990s, the field of student success was a well-established research area
that was deemed a top priority for many universities across the nation. Theorists, such as
Braxton, Sullivan, and Johnson (1997), continued to utilize Tinto's work and expand on
his ideas. Research emerged that focused on new groups and specific areas needed to
ensure student retention (Berger& Lyons, 2005).
Student retention research in the 1990s focused on the impact of student
commitment, the integration of students of color, and the importance of academic
advising. Building on Tinto's concepts, Braxton, Sullivan, and Johnson (1997),
discovered four propositions:
1. Each student brings to college different entry characteristics, which impact the
student's commitment to the institution.
2. The student's initial commitment will impact the student's future commitment to
the institution.
3. The student's continued commitment is impacted by the level of social integration
realized early on.
4. The greater the level of commitment to the institution, the higher the likelihood of
the student being retained through graduation.
These propositions had a strong connection to students' commitments to their institutions
and the effect on retention.
Research began to shift and focus on how institutional policies impacted retention
of students of color and the impact of promoting multiculturalism (Swail, 2004). As Tinto
(1993) continued to refine his Student Integration Model, he determined that students of
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color, low-income students, transfer students, and adult learners all required different
policies, and that institutions need to adopt policies that account for the different lived
experiences of each group. Efforts to support student retention began to fall on
institutions and their academic support units, requiring academic departments to
collaborate to better serve students and promote student retention (Swail, 2004). While in
college, students interact with a variety of staff and faculty through various channels,
such as academic advising, university housing and Honors courses. Wyckoff (1998)
noted that these interactions with student services impact a student’s decision about
whether to drop out or continue in college. Tinto (1999) argued in favor of advising
programs for students because they assist the students to stay on track, help first-year
students with their overall college experience, and expose them to student development.
The 1990s saw the establishment of student retention as its own field of research
and one that was viewed as highly needed during that time (Nora et al., 2012). The focus
on new student populations, such as students of color and low-income students by Tinto
(1993), raised institutional awareness of the need to generate new policies and methods to
decrease the dropout rate of these students. The increased attention that academic
advising received during this period was a positive sign as Tinto (1999) urged the need
for better structuring of advising for all college students as a method to ensure student
retention remained positive.
2000s to Present
The start of the 21st century, student retention had been established as a key
policy issue. Researchers and professionals focused on finding effective methods to
ensure student success across the nation (Swail, 2004). By 2018, universities had
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increased student retention; however, the overall attrition rate remained high (Aryee,
2018).
From the late 90s into the early 2000s, researchers focused on the need for crossdepartmental and institutional administrators to effectively promote widespread student
retention programs (Kadar, 2001; Lehr, 2004; Salinitri, 2005; Tinto, 2000; White, 2005).
Seidman (2005a) defined student retention as “student attainment of academic and
personal goals, regardless of how many terms a student was at the college” (p. 21).
Seidman urged administrators to understand what a student was looking for to properly
gauge when students had attained their goals instead of applying the traditional
measurements of student retention.
Tinto (2004) observed that institutions must provide student services to all
students to generate an atmosphere in which each student feels assimilated into the
institution. Habley (2004) found that the interactions between student and university
personnel, who were concerned with the student's overall success, positively influenced
the student’s retention. The need for a student to have a sense of community is key as it
enables students to better meet expectations and complete their degrees (Habley,2004).
By focusing on when students accomplished their goals (instead of measuring class
completions), Seidman (2005a) proposed a new way of looking at student retention.
Retention of underrepresented students. Research in the 2000s focused on
underrepresented students as the need to better increase diversity at many institutions and
increase their retention (Seidman, 2005a). This increase in diversity followed with an
increase in research on Historically Black Colleges and Universities (HBCU) and
Hispanic Serving Institutions (HSI) and their overall effect on student retention. These
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institutions were important to the research because they predominantly attracted lowincome, first-generation students of color (Merisotis & McCarthy, 2005). The increased
research on students of color led to research that focused on specific sub-groups of these
populations. In the later 2000s and 2010s, research emerged on the retention of Latino
male students (Clark et al., 2013; Ponjuan et al., 2015; Saenz & Ponjuan, 2009, 2011), a
population that Saez & Ponjuan (2009) claimed has been “vanishing” from higher
education (p. 54).
Researchers continued to call for collaboration between departments at
institutions to provide better support for students (Swail, 2004). The focus on
underrepresented student populations and institutions began in the 2000s. Researchers
focused on what these institutions were doing to increase student retention and what
could be replicated to assist non-HSIs and HBCUs across the nation (Merisotis &
McCarthy, 2005). The new millennium brought a focus onto sub-group populations, such
as Latino males and their underrepresentation in Higher Education. Saenz and Ponjuan
(2009) pointed out the need to identify why and how to successfully enroll and retain
them.
Theoretical Perspectives: Student Persistence
The general literature on student persistence is vast and includes several theories
from various scholars. Using a multitude of lenses, these researchers looked at how the
individual attains a goal through persistence and motivation (Bandura, 1977, 1986; Ryan
& Deci, 2000). Three highly cited theories relating to persistence and motivation are SelfDetermination, Social Cognitive Theory, and Self-Efficacy (Bandura, 1977,1986;
Trevino & DeFreitas, 2014).

37

Self-Determination Theory
Self-determination theory is a motivational theory that has been studied in various
fields including education, healthcare, and sports (Ryan & Deci, 2017). This theory
focuses on the individual's level of determination and the potential behavior that can
bring them satisfaction. Deci & Ryan (2002) suggested that “people engage in selfdetermined behavior because they have an awareness of potential satisfaction” (p. 237).
Individuals will lean towards experiences that will lead to the satisfaction of needs (Deci
& Ryan, 1985, 2002). For an experience to meet the requirements, it must be “specific"
and "lead to well-being” (Ryan & Deci, 2017, p. 251).
Deci and Ryan (2002) identified a set of psychological needs for an individual to
achieve autonomy, competence, and relatedness, all of which are required to reach any
goal. These authors defined autonomy as the “degree to which individuals feel
responsible for the initiation of their behavior” (p. 235). Competence is related to the
individual’s belief that they have the ability and the knowledge required to achieve their
goal (Deci & Ryan, 1985, 2002; Ryan & Deci, 2017). Relatedness is defined as the need
for interaction and the ability to connect with others (Gagné, 2014; Johnston & Finney,
2010; Ryan & Decy, 2017). When these basic needs are met, the individual is more likely
to be motivated without prompting from any external influence and achieve their goals
while acquiring an overall sense of contentment (Deci & Ryan, 2002; Ryan & Deci,
2017).
Social Cognitive Theory
Social cognitive theory focuses on triadic reciprocity, which influences an
individual through various ways to attain their goals. Bandura (1986) developed social
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cognitive theory around a framework of “triadic reciprocality” (p.23), which is the
interaction of behavior, cognitive, other personal factors, and environmental factors.
“[I]n the social cognitive view people are neither driven by inner forces nor automatically
shaped and controlled by external stimuli” (p. 18). Instead, individuals are influenced by
triadic reciprocality (Bandura, 1986).
An individual’s motivation is established and influenced by three key factors:
environmental, personal, and behavioral (Crothers, Hughes, & Morine, 2008). These
factors work through the “Triadic Reciprocal Determinism” (Bandura, 1986, p.22), but
do not operate in concert with one another. Bandura (1986) implied that individuals are
their own drivers of how the environment around them is shaped and affects their lives.
Social cognitive theory outlines the steps an individual must take to achieve goal
realization through self-observation, self-evaluation, self-reaction, and self-efficacy
(Bandura, 1977).
Theoretical Framework
Regarding the notions of grasping the best way for individuals to acquire desired
outcomes, Bandura's (1977) theory of self-efficacy provides the best fit for this study.
This theory describes four main factors that influence how an individual acquires selfefficacy. These influencing factors guide the individual in the outcomes of their decisions
and influencing the attainment of their goals. Self-efficacy, unlike the previously
described theories, is in sync with this study because its multiple factors are not
dependent upon one another. Instead, these factors individually have a positive role in
determining self-efficacy.
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Self-Efficacy. The self-efficacy theory is based on the expectation that
individuals make their life choices through their beliefs in personal efficacy and can
exercise influence over their actions. Bandura (1986) defined self-efficacy as organizing
one's behavioral, cognitive, and social skills in a way that allows for a behavioral
objective to be met.
Self-efficacy is a personal judgment; the individual is convinced that they will be
able to complete the specified task to acquire the desired outcome Bandura (1977).
Bandura Self-efficacy encompasses an “individual’s capabilities to organize and execute
the course of action required to produce given attainments” (Bandura, 1977, p. 3).
Perceived self-efficacy influences the actions that individuals will take in any given
scenario and assists them throughout the scenario (Bandura, 1977). When an individual
begins any given action, their efficacy will determine how long and how much or little
effort is taken. These variables are based on the obstacles that they face throughout the
process. Bandura (1977) also indicated achieving self-efficacy was required to achieve
self-actualization.
Bandura (1997) determined that four sources are associated with whether an
individual will acquire high or low self-efficacy beliefs: prior performance
accomplishments, vicarious experiences, evaluative feedback, and physiological
reactions. Previous accomplishments can affect future actions (Tresolini & Stritter,
1994). Continuous positive and successful experiences will strengthen an individual’s
efficacy, while continuous failure will decrease overall efficacy (Tresolini & Stritter,
1994). If an individual can build on the efficacy of past accomplishments, this
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accomplishment can assist in overcoming failures and allow an individual to overcome
these hurdles through the journey (Tresolini & Stritter, 1994).
Vicarious learning derives from an individual's ability to gauge others on the
same path or who have accomplished the same task or goal that they are aiming to reach.
Self-appraisal occurs when an individual determines that if someone else can accomplish
a particular task then the individual also may be able to complete that task (Suls &Miller,
1977). Self-appraisal is making a social comparison connection between individuals
(Suls &Miller, 1977). Bandura (1997) relates other individuals experiences to selfappraisal efficacy where individuals use self-appraisal to raise their self-efficacy when
they know they are doing better than others.
Evaluative feedback is when other individual provide feedback either on a task or
as a critic on work that is completed. For example, evaluative comments are viewed as a
way for an individual to assess their efficacy level. If the comments were provided by an
individual whom they deem credible, they carry more weight and the perception of the
feedback that is provided is more realistic (Bandura, 1986).
The final source that helps determine an individual's self-efficacy involves the
physiological and emotional state when commencing a task. A fast heart rate is correlated
to doubt that the individual has adequate skills to complete the task (Bandura,1997). This
fast heart rate can also be noted as the individual having anxiety at the thought of
continuing the task (Bandura, 1997).
Individuals utilize all of these factors to gauge their self-efficacy. While they are
all helpful, prior experience is a useful measurement to determine one’s self-efficacy.
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Experience leads because it allows the individual to look back at previous
accomplishments, which can increase motivation to accomplish a similar or new task.
Bandura (1986) provided an example of how to view an individual’s judgments
based on their level of self-efficacy, which then translates to their behavior and
performance. Figure 2 shows the four external and internal factors that affect an
individual’s self-efficacy levels and overall judgment affecting their performance as
identified by Bandura (1986).

Figure 2. Self-Efficacy Theory (Bandura, 1986).
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Hispanic Male Education Crisis
Hispanic males are facing a difficult struggle in their journey to attain a higher
education. Hispanic females have surpassed their male counterparts in educational
attainment (Noguera et al., 2012). In addition, Hispanic females have become high
achievers in the educational realm in the 21st century (Cammarota, 2004). This is not a
new issue; it has been ongoing for many years (Rodríguez & Oseguera, 2015). In 2016,
35% of Latino males had less than a high school education and only 10% of this
population had a college degree (Excelencia in Education, 2016) (see Figure 3). Latino
males' low educational attainment rates are due to their lack of social capital and
accessibility to resources to assist in navigating their educational journey (Saenz,
Ponjuan, Figueroa, 2016). The notion that Latino males do not view themselves as
academically adequate has created a widening academic achievement gap with their
female counterparts (Torres, 2013).

Figure 3. Latino Male Educational Attainment- 2016. From Exelencia in Education.
Latino Males in Higher Education.
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Barriers to College Enrollment for Hispanic males
Hispanic males understand that the need to earn a degree beyond a high school
diploma is essential and the first of many steps in their educational careers (Becerra,
2010; Noguera et al., 2012). Yet, Latino males lag in college enrollment rates as
compared to non-Hispanic men and women (Villalpando, 2010). This disparity is due to
Hispanic males falling through the cracks of the educational pipeline and the myriad
social barriers they face to enrolling in college (Cerezo et al., 2013; Solorzano et al.,
2005). Some of these barriers are that they are first-generation students with low-income
backgrounds who lack access to social capital (Ponjuan et al., 2015).
Many of these Latino male students are low-income and first-generation students
who have little to no understanding of the college process nor do they have the financial
resources required to enroll and persevere through college (Garriott, Hudyma, Keene, &
Santiago, 2015). The lack of financial resources ties into person-based barriers in which
the students have family-related obligations, which may or may not be monetary, that
take priority over attendance at college (Gonzalez, Stein, & Huq, 2012). Their lowincome backgrounds put Latino males at a disadvantage from their White peers who have
better access to the knowledge of the “culture of college” that middle class families
utilize to guide their children through the college admissions process (Cabrera & Padilla,
2004). Despite this disadvantage, they still dream of obtaining a college education
(Cabrera & Padilla, 2004).
Social capital is having access to a networking support group that helps guide
students in their educational attainment Gonzalez (2013). Latino males lack this type of
support within their own community; the lack of individuals whom they can look to for
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support is an inequity that causes them to enter the college admissions realm alone
(Tovar, 2015). Latino males do not think of enrolling in college as a norm (Achinstein,
Curry, & Ogawa (2015). Instead, many are not expected to graduate from high school.
Those who do begin a higher education journey start at the local community college.
(Achinstein et al., 2015).
Hispanic Male College Enrollment and Completion Rates
In 2014, the National Center for Education Statistics indicated that 49% of
community college students were of Hispanic descent. Even though the Hispanic
enrollment in community colleges might be almost half of the entire population, Hispanic
males lag all others in college enrollment and graduation (Villalpando, 2010). From 1976
through 2002, Hispanic male enrollment in colleges decreased from 55% to 42%,
resulting in one of the largest decreases in college enrollments across all male
populations (Villalpando, 2010). In 2015, the overall college enrollment of Hispanic
males was 32.8% across higher education institutions (Villalpando, 2010).
Research has shown that Latino males predominantly enroll in two-year colleges
over four-year institutions for various reasons, including lack of knowledge of the college
process, cost, and financial aid access (Fry & Taylor, 2013; Nunez & Kim, 2012). Some
college decisions are also influenced by Latino parents who want them to stay home
(Ponjuan et al., 2015). Latino males are less likely than their female counterparts to
complete a two-year degree (U.S. Census Bureau, 2013c). Hispanic women are more
likely to succeed than Hispanic men because women attain skills, such as social skills,
that their male counterparts do not (Noguera et al., 2012).
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While community colleges might be an attractive option due to their low cost and
relative closeness to home (Fann, McClafferty, & McDonough, 2009), they are not seen
as the preferred path to attain a bachelor’s degree because the completion and transfer
rates of Latino males continue to stagnate (Arbona & Nora, 2007). Hatch et al. (2016)
noted that the transfer rate of Hispanic males from community colleges to universities has
historically been low.
College choice for Hispanic males can be based on their access to social capital.
Some may choose to enroll in two-year colleges while others may enroll in four-year
colleges due to influential community members who fill in the gaps in the college
application process (Martinez, 2011). The few Hispanic males who do attend college will
face barriers that will make it challenging to complete a degree. Of those who continue,
only 10% will attain a bachelor’s degree as others fall through the cracks of the
educational pipeline (Torres & Fergus, 2012).
Mentors, Hispanic Males and Education. As many of these young males
traverse the higher education pipeline alone, Cerna, Perez, & Saenz (2009) noted that
Latino males would have a higher probability of completing their educational goals if
they surround themselves with peers with whom they can identify. Those who have a
mentor or someone who can assist them in any form are more likely to complete high
school and enroll in college than those who have no one (Dubois & Silverman, 2005).
While mentoring can be a resource for Latino males to succeed in their educational
journeys, machismo can be an obstacle that prevents these young males from reaching
out for help. However, machismo does not hinder Latino males when they have someone
who can provide guidance when needed, machismo can generate self-efficacy, which
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promotes positive academic outcomes (Saenz & Ponjuan, 2009). These interactions and
relationships can help promote the student’s self-efficacy and motivate the student to
produce high academic achievement (McClinton, Melton, Jackson, & Engerman, 2015).
For Latino males to successfully navigate the educational pipeline, they must seek
supportive mentors who will mentor them and promote their resiliency and self-efficacy
(Cabrera & Padilla, 2004). For this to occur, successful Latino males who have traversed
the pathway must “pay it forward” so that younger generations of Latino males can
visualize their futures and not limit themselves (Saenz & Ponjuan, 2009). Dawe (2018)
found that having shared Hispanic values allows the mentee and the mentor to better
develop their relationship. Researchers have reached a unified consensus that mentoring
can increase college achievement especially to minority groups like Hispanic males
(Crawford, 2012; Rodríguez & Oseguera, 2015).
Hispanic Males' Enrollment and Success in Graduate and Professional Programs
The study of the scholarly success of Hispanic males goes back several decades.
It was not until the 1970s that Hispanics earned a substantial number of doctoral degrees
(Aguirre & Martinez, 1993). Hispanic males continue to face barriers to enrollment in
professional and terminal degree programs due to lack of family support, understanding
of the educational system, and the lack of other Latinx who have successfully completed
professional and terminal degree programs (González et al., 2002). Gandara (1982)
focused on the overall experiences that Hispanic males underwent during their
educational journey. In more recent years, research has continued to be conducted on
Hispanic males and their experiences while completing professional and terminal degree
programs (Cardenas, 2014; Gonzalez, 2014; Sarcedo, 2014).
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Cardenas (2014) showed that professional and doctoral degree completion by
Latino males is attributed to the support of others during their journey. Success of these
Latinos males is also attributed to the sacrifices that these individuals made during their
efforts to attain their degrees. Gonzalez (2014) observed that Latino Male students
experienced increased stress levels during their degree attainment that stemmed from a
lack of family support due to the absence of their parents' educational understanding.
This lack of familial support coupled with the ongoing stress of obtaining a professional
terminal degree highlights what Cardenas (2014) believed is the need for support of
others in the Latino male's journey. Rather than receiving support from one source, the
Latino male will seek support from multiple sources to fuel the drive to complete his
degree (Sarcedo, 2014).
The encounters that Latino males experience, including the assistance of multiple
individuals to guide them through the process, are factors that shape their journeys as
they attain a professional or terminal degree. The lack of family support can cause
unneeded stress on individuals and delay their degree completion. Research has focused
on the general experience of attaining an undergraduate degree, not much is known about
the factors required for Hispanic males to succeed in attaining a terminal degree. Viaud
(2014) stressed the need for further research on the experiences and factors needed for
Hispanic males to attain a terminal degree.
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CHAPTER III: Methodology
Methodology
In this chapter the research design and related methodology of this study is
explained and rationale for this approach is provided. The goal of this study was to
understand the factors which led first-generation Hispanic males in the attainment of a
terminal degree. A qualitative study was used to identify and describe the factors which
led first-generation Hispanic males in Southern California in their attainment of a
terminal degree. The individual factors that prompted first-generation Hispanic males to
attain a terminal degree was the phenomenon to be studied. According to McMillan &
Schumacher (2010), a phenomenological study describes the lived experiences of an
individual and their perception of that experience. Methods that were used to gather
information were phone and online based interviews.
Purpose Statement
The purpose of this Phenomenological study was to understand and explore
factors that led to the attainment of a terminal degree as perceived by first generation
Hispanic males in Southern California.
A secondary purpose of the study was to determine, the factors, perceived to have
the greatest impact on attainment of a terminal degree by first generation Hispanic males
in Southern California.
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Research Questions

1. What are the factors of first-generation Hispanic males in Southern
California experience that led to the attainment of a terminal degree?

Sub Questions
e. What is the impact of prior accomplishments on the attainment of a
terminal degree?
f. What is the impact of modelling of others on the attainment of a terminal
degree?
g. What is the impact of verbal persuasion from significant others on the
attainment of a terminal degree?
h. What is the impact of stress and the management of stress on the
attainment of a terminal degree?
2. What factors were determined by first generation Hispanic males in Southern
California to have the greatest impact on their attainment of a terminal degree?

Research Design
This study used a qualitative phenomenological research design to explore firstgeneration Hispanic males and factors which led to an attainment of a terminal degree.
The design used in a study should be able to provide the most valid and credible answers
to the research questions (Mcmillan & Schumacher, 2010). The various approaches
available are quantitative, qualitative, and mixed methods. Qualitative research differs
from quantitative research in the respect that qualitative research collects data through
means of in-depth interviews, artifacts, and observations (Patton, 2015). McMillan &
Schumacher (2010) stated, “quantitative research design emphasizes objectivity in
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measuring and describing phenomena. As a result, the research design maximizes
objectivity by using numbers, statistics, structure, and control (p.21)”. Mixed methods
research utilizes aspects of both qualitative and quantitative research in order to provide a
more comprehensive study of the topic (Mcmillan & Schumacher, 2010).
According to McMillan & Schumacher (2010), qualitiative research emphasizes
data collection based around phoenomena that occurs natuarally. Qualititative methods
are developed from the observations, openess in understanding, and inductive analysis
(Patton, 2015). Qualitiative research which included semi-strcutured interviews and
collection of artifacts was appropriate for this study due to the research question and the
purpose statement sought to provide a comprehensive understanding of Hispanic males
attaintment of terminal degree and explore their perception of that experience.
The specific qualitative approach utilized was phenomenology. McMillan &
Schumacher (2010) stated, “the purpose of a phenomenological study is to describe and
interpret the experiences of participants regarding a particular event in order to
understand the participants’ meanings ascribed to that event (p.346)”.
Qualitative phenomenological studies seek to better understand the deeper
meaning of the participant’s experience and as a result do not lend themselves to broad
generalization. Also, by design the researcher is a key instrument of the study and as a
result can be another limitation given their capacity for this type of study (Almeida,
Fernando & Faria, Daniel & Queirós, André, 2017). Yet, a phenomenological study does
not assume there are objective measures of a participant’s experience. Rather, a
phenomenological study explores the multiple realities which are created by the lived
experiences of those who are studied (McMillan & Schumacher, 2010; Patton, 2015). For
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this study, the phenomenon which was considered was the factors which led firstgeneration Hispanic males to the attainment of a terminal degree.
The research process was initiated by determining a research problem and
conducting a review of recent literature. Then a purpose statement and research questions
were created to be focused around the study and its theoretical framework which was
selected based on factors surrounding the study. The phenomenological approach allowed
for the ability to provide the best approach to the answering of the research questions.
Data was collected and analyzed which were sorted into common themes. Lastly,
conclusions were interpreted from the study’s key findings.
Population
According to McMillan & Schumacher (2010), a population is a group of
individuals in which we can generalize collected data too. The population of this study
consists of first-generation Hispanic Males who have attained a terminal degree in the
United States. A terminal degree is identified as a Medical Doctor (MD), Juris Doctorate
(JD), Doctor of Philosophy (PhD), Doctor of Education (EdD), or equivalent (Cardenas,
2014). In the US out of 184,074 terminal degrees earned in the 2017-2018 academic year
only 5,856 were earned by Latino Males (NCES, 2019). First-Generation Hispanic males
are those who identify as the first person in their immediate family to be in progress of
obtaining an education above a high school diploma.
Sampling Frame and Sample
A sample suggests that a group of participants are drawn from the larger
population from whom data are collected (McMillan & Schumacher, 2010). McMillan &
Schumacher indicated a sampling frame is a group that will have its behavior changed
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due to any specific practice (2010, p. 129). Qualitative research seeks to acquire
information from a small sample to acquire a rich narrative (McMillan & Schumacher,
2010). There are no specific rules when determining an appropriate sample size in
qualitative studies. Creswell & Creswell (2018), recommended five to twenty-five
participants when conducting qualitative studies.
For this selected sample, the participants were filtered by purposeful and
convenience sampling. A purposeful sample is a nonprobability sample selection based
on the characteristics of the target population and objective of the study (Bullard, 2016;
Creswell & Creswell, 2018; McMillan & Schumacher, 2010). The purposeful sample
included 15 participants that met the specific criteria. The 13 participants that met the
following criteria were included in the study:
§

Must identify as a Hispanic Male.

§

Must identify as first-generation.

§

Must have obtained a terminal degree within the past 10 years.

§

Must reside in Southern California.
Convenience sampling involves selecting individuals as they are relatively

accessible (McMillan & Schumacher, 2010). For convenience, financial, accessible, and
practical purposes the researcher narrowed the sample to 15 first-generation Hispanic
males who reside throughout Southern California. As per the U.S. Department of
Housing and Urban Development, 10 counties comprise southern California.
Qualitative research concentrates on acquiring a sample size dependent of on the
volume of information needed to address the purpose of the study and research questions
(Patton, 2015). A sample size of 15 participants was considered appropriate for this
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study. Figure 4 presents the narrowing of the population to the sample size used in this
study.

Figure 4. Population and Sample
Instrumentation
In Qualitative research design the researcher is the main instrument of
investigation for the study (Patton, 2015). For this study, the researcher was considered
the primary instrument that utilized semi-structured interview questions to gather data for
the study. Because the researcher is the main instrument it is important to note any
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potential biases so that the validity is strengthened (Creswell & Creswell, 2018).
Therefore, the researcher identifies as a First-generation Hispanic Male who is in the
process of attaining a terminal degree. While the researcher identifies as a member of the
sample empathetic neutrality can be claimed in this situation (Patton, 2015). According to
Patton (2015) “an empathetic stance in interviewing seeks vicarious understanding
without judgment by establishing rapport and showing openness (p.46)”. Interviews and
participant observations are two of the most used methods of data collection in qualitative
studies (Creswell, 2013).
A semi-structured interview utilized a pre-determined set of questions but allows
for possibly probing questions which act as follow up questions this allows the researcher
to gain more information or be able to clarify a statement. The studies sub-questions were
created by utilizing the main four sections of Bandura (1997) theory of self-efficacy;
Performance Accomplishments, Vicarious Experience, Social Persuasion, and
Physiological and Emotional State. Subsequently the creation of the interview questions
was also guided by the theories four sections.
Interviews
This study utilized a semi-structured method using structured open-ended
questions which allow for consistency through an organized systematic approach (Patton,
2014). The semi-structured interviews consisted of a pre-determined interview script
which was based on the main research questions and specifically derived from the subquestions. The researcher developed an interview script of 9 items with the intention of
addressing the research questions and the purpose of the study. Probing questions were
included to allow the researcher to acquire more information and clarify responses
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(McMillan & Schumacher, 2010). Sub-questions and in turn the interview script
questions (see Appendix B) were derived from the study’s theoretical framework of selfefficacy (Bandura, 1986).
Validity
According to McMillan & Schumacher (2010), validity “refers to the degree of
congruence between the explanations of the phenomena and the realities of the world”
(p.330). In Qualitative research validity is assessed by having both the researcher and the
participant coming to a consensus on the interpretation of the data (McMillan &
Schumacher, 2010). In this phenomenological study validity was established through
participant language and mechanically recorded data.
The strategy of participant language ensures that interviews are worded in a
manner that participants can understand even without understanding social science
terminology (McMillan & Schumacher, 2010). The researcher recorded all online
interviews and they were transcribed in order to properly document all statements and
quotes that participants made (Patton, 2015). In order to bolster the accuracy and validity
of this study the participants were offered the opportunity to review their interview
transcript to provide feedback and point out any discrepancies in the transcript. The
researcher for this study was able to cultivate interpersonal validity by providing
background about himself to the participants so they could see the similarities both
individuals had with one another.
The researcher conducted a pilot test of the interview script. The pilot test
consisted of using an individual who met the criteria of the sample and having an
observer of the pilot interview who provided specific feedback on the content and method
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of the interview. The pilot test supports the validity of the study allowing for a check on
bias as well as allowing the researcher to acquire feedback from the participants on the
interview script as presented (McMillan & Schumacher, 2010).
Reliability
The idea of reliability is having consistency with all the results that are attained
through the standardized collection of data (McMillan & Schumacher, 2010).
The reliability of a qualitative study is addressed by triangulation and member checks
(Creswell & Creswell, 2018). Intercoder reliability is also necessary in qualitative
research to enhance the reliability of the study (Creswell & Creswell, 2018).
Triangulation. Triangulation is the procedure in which more than one method of
data collection is utilized in collecting and examining data (Creswell, 2018; McMillan &
Schumacher, 2010). This study utilized interviews as its main method of collecting data,
but also utilized artifacts to assist in identifying numerous themes and patterns.
Observations are also another method of collecting data as they can provide more themes
and patterns from observing individuals at their workplace or school. For this study
observations were not feasible due to COVID-19 restrictions therefore no observations
occurred. Reflexivity was also pursued (Macmillan & Schumacher, 2010) as described
by these researchers as “self-scrutiny by the researcher throughout the entire process” of
the study (p.332).
Member checks. To best determine the accuracy of the data collected member
checks are utilized, participants are asked to review their responses to ensure they agree
with the accuracy of the findings of their experiences (Creswell & Creswell, 2018). The
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researcher recorded all interviews and after they were transcribed were sent to
participants for accuracy check.
Intercoder reliability. Intercoder reliability comprises utilizing an individual
who is not related to the study in any fashion to review a sample of the results to
determine if the outside reviewer and the research have consensus in determining key
findings (Lombard, Snyder-Duch, & Bracken, 2002). There are multiple ways that
intercoder reliability process can be managed, “but at a minimum the researcher has to
create a representative set of units for testing reliability and the coding decisions must be
made independently under the same conditions” (Lombard, Snyder‐Duch, & Bracken,
2002, p. 590). For this study an external coder, with a doctorate degree and a proficiency
in qualitative research coded the data with an 80% agreement between themselves and
the researcher. The advised level of agreement that most studies require is 80% or larger
(Lombard et al. 2002).
Data Collection
The primary data collection of this study was semi-structured open-ended
interviews. Artifacts related to the purpose of the study were collected from participants
where possible to add to the data. Interviews are the backbone of phenomenological
research a (McMillan & Schumacher, 2010). Interviews are intended to extract
viewpoints and opinions of the participants (Creswell & Creswell, 2018). The purpose of
this study was to understand and explore factors that led to the attainment of a terminal
degree as perceived by first generation Hispanic males in Southern California. Therefore,
the selected data collection method of interviews and artifacts align with the purpose of
the study to draw the key data to address the research questions.
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Human Subjects Consideration
The Brandman University’s Institutional Review Board (BUIRB) approved the
study’s design (Appendix A) and interview protocol (Appendix B) prior to the
commencement of data collection. The researcher also completed the National Institutes
of Health (NIH) web-based training course Protecting Human Research Participants
(Appendix C). Once the proper approvals were received, participants received an email
inviting them to participate in an interview. The email included the following: a formal
invitation letter (Appendix D), the Research Participant’s Bill of Rights (Appendix E),
the informed consent form (Appendix F), and a consent agreement for audio and visual
recording (Appendix G). The email included an introduction of the researcher with
contact information, the overview of the purpose of the study, and the anticipated time
commitment to participate in the study.
The data that was collected during this study was upheld to ensure the privacy of
the participants (McMillan & Schumacher, 2010). Only the researcher and the
dissertation chair knew the identities of the participants. Pseudonyms were utilized to
protect participants information and organizations that they might have disclosed during
interviews. The video and audio recordings were stored on a password protected device
which only the researcher and dissertation chair had access too. The video and audio
recordings were destroyed once fully transcribed. Any electronic or hard copy documents
in possession were kept for a period of three years following that they were destroyed.
Interview Process
All 13 interviews were conducted via electronic conference call Zoom this was
due in part to distance restrictions. Zoom is a web-based video conferencing tool utilized
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to have virtual meetings or conference calls. The researcher began the interview by
presenting a brief overview of the study and review of the consent forms. During this
time, the participant was reminded about privacy protections, the time frame of the
interview, and allowed any follow up questions or clarification. The recording of the
interview began once the participant returns electronically the signed consent form and
all questions were answered.
Two audio recording methods were used to record the interviews. The primary
source was the researcher’s computer utilizing Zoom to records both audio and visual.
The voice recorder of a phone was used as back-up recording device in case the primary
source faced any issues. In addition, the researcher also took notes to capture key insights
by the researcher or participant along with themes or patterns that arise from the
interview. The researcher asked the prepared questions and probing questions to allow
the participant to share more extensive information. When the interview was completed,
the researcher thanked the participants for their time and allowed for any last remarks.
The audio recordings were transcribed by a professional transcription service.
When complete, the transcripts were first reviewed by the researcher to make sure they
were accurate. After, a copy of the transcript was sent to participants through email for
review. The participants were informed to review and if they wanted to make any edits or
changes to their responses, they were given the opportunity. After the transcripts were
reviewed by both the researcher and the participants they were coded and analyzed for
themes.

60

Artifacts
The researcher gathered artifacts for this study to add more data to the qualitative
study in addition to the interviews that were conducted (McMillan & Schumacher, 2010).
Artifacts consist of personal items such as personal documents that help depict the
participants personal experience during their terminal degree journey. The data collected
from the artifacts were reviewed and coded for themes.

Data Analysis
Conducting qualitative research, data analysis is required and is the process in
which raw data is reviewed and converted into results utilizing categories and themes
(Creswell & Creswell, 2018). In this study inductive analysis was utilized which is one of
the most widely utilized methods (McMillan & Schumacher, 2010). The process of
inductive analysis can be visualized with the data being collected, data being transcribed
and coded, themes and codes being identified, and the findings presented (Creswell &
Creswell, 2018; McMillan & Schumacher, 2010).
Collecting and Documenting Data
McMillan & Schumacher (2010), stated that qualitative analysis occurs
throughout the data collection process. In qualitative research the ability for the
researcher to adapt and change their interview questions is made possible especially as
the interviews progress (McMillan & Schumacher, 2010). For this study, the interview
question was not changed, and all participants received the same interview questions and
probing questions to enhance the validity of the study and reduce any possible bias.
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It was important to ensure that the interview data was documented verbatim as
this ensure accuracy to provide quality check of the interviews (McMillan &
Schumacher, 2010). A total of were gathered and documented via Zoom recording in
addition to handwritten notes taken by the researcher during the interview. Notetaking
during the interview allows for the researcher to see non-verbal cue reactions to questions
as well as responses from the participant (McMillan & Schumacher, 2010; Patton, 2015).
The data was the transcribed and edited to ensure accuracy and spot any discrepancies in
the transcriptions (McMillan & Schumacher, 2010).
Coding Data
Once all data was collected and transcribed the formal process of categorizing and
coding of the data began. The process began with using a qualitative data analyses
software NVivo to conduct a preliminary review of the data to identify segments.
Segments are typically one to three sentences of which contain relevant information for
the study (McMillan & Schumacher, 2010). During the coding process the researcher
utilizing NVivo analyzed the data segments and gave them codes. The term code is that
of something that provides meaning to the data segments (Patton, 2015). The codes were
then reviewed by the researcher to identify their frequency and identify common themes
and consistent patterns.
Themes and Patterns
The initial step in inductive analysis is identifying themes (McMillan &
Schumacher, 2010). Utilizing NVivo the researcher was able to group similar codes
together, while also identifying major and minor themes. The researcher utilized the
studies theoretical framework, Bandura’s Self Efficacy to identify themes. Once the
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themes were identified the researcher was able to identify patterns (Creswell & Creswell,
2018). The researcher must review the data and scrutinize to be able to identify
relationships between the frequencies of the themes and sub themes (Patton,2015).

Presentation of Findings
The presentation of the evidence and visual representation of the data are
important features qualitative research (McMillan & Schumacher, 2010). In qualitative
research the data can be presented in a variety of ways all dependent on what visual
method is used (Patton, 2015). In phenomenological studies lived experiences of study
participants are utilized in describing what has occurred (McMillan & Schumacher,
2010). The study presented the findings by utilizing sub-questions including frequency
tables, key findings, and supporting direct quotations of participants to precisely present
their perception of their lived experiences.
Limitations
The limitations of a study must be presented clearly to be able to report on the
weakness based on the researcher’s perspective (Patton, 2015). The limitations of a study
are those of which the researcher has no control. A limit of the study can be the
researcher themselves as the instrument, as the researcher is the main instrument in
qualitative research, and they can be prone to bias (Patton,2015). Additionally, the study
may be limited due to the scope of its small geographical location of prospective
participants. Lastly, phenomenological studies require the collection of in-depth data
collected through interviews and can be time consuming.
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CHAPTER IV: RESEARCH, DATA COLLECTION, AND FINDINGS
Overview
Hispanic males have faced barriers to enrollment of professional and terminal
degree programs due to the lack of support from family, lack of social capital access, and
the lack of other Latinx students who have completed these degrees (González et al.,
2002). However, as noted in the literature review, there continues to be a need for further
research in understanding the factors for the attainment of a terminal degree (Viaud,
2014). This study focused on describing the factors that had the greatest impact on the
attainment of first-generation Hispanic males in southern California utilizing Albert
Bandura’s Self Efficacy theory. The chapter then presents an overview of the research
methodology and data collection procedures, population, sample, demographic data, and
presentation and analysis of the data. Lastly, the findings of each research question and
key findings are presented.
Purpose Statement
The purpose of this Phenomenological study was to understand and explore
factors that led to the attainment of a terminal degree as perceived by first generation
Hispanic males in Southern California.
A secondary purpose of the study was to determine, the factors, perceived to have
the greatest impact on attainment of a terminal degree by first generation Hispanic males
in Southern California.
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Research Questions

1. What are the factors of first-generation Hispanic males in Southern
California experience that led to the attainment of a terminal degree?

Sub Questions
a. What is the impact of prior accomplishments on the attainment of a
terminal degree?
b. What is the impact of modelling of others on the attainment of a terminal
degree?
c. What is the impact of verbal persuasion from significant others on the
attainment of a terminal degree?
d. What is the impact of stress and the management of stress on the
attainment of a terminal degree?
2. What factors were determined by first generation Hispanic males in Southern
California to have the greatest impact on their attainment of a terminal degree?

Research Methods and Data Collection Procedures
This study used a qualitative phenomenological research design to describe and
explore first-generation Hispanic males and factors that led to attainment of a terminal
degree. This researcher collected data via in-depth interviews and review of artifacts. The
interviews served as the primary data collection method and the artifacts were used to
help identify themes and patterns across different sources of data.
The researcher conducted semi-structured interviews with 13 first-generation
Hispanic males in Southern California. The interview consisted of nine questions and
related follow-up questions developed by the researcher. The questions were based on the
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four primary elements of Bandura’s (1997) self-efficacy theory: performance
accomplishments, vicarious experience, social persuasion, and physiological and
emotional state. The interviews lasted between 45 and 60 minutes with the average being
53 minutes. The interviews were recorded, professionally transcribed, and reviewed by
the researcher and the participant. Participants were given the opportunity to edit their
responses to ensure that their ideas and thoughts were accurately conveyed.
Artifacts were collected before the interview, the day of the interview, or after the
interview. A total of 15 artifacts were obtained from participants. Artifacts included
emails, certificates of recognition, social media posts, and pictures.
Population
The population of this study was first-generation Hispanic males who have
attained a terminal degree in the United States. This population was further narrowed to a
target population of first-generation Hispanic males who reside in Southern California
and have attained a terminal. These are individuals who have earned a Medical Doctor,
Juris Doctorate, Doctor of Philosophy, Doctor of Education, or equivalent.
Sample
The sample of a research study is “the group of subjects from whom the data are
collected” (McMillan & Schumacher, 2010, p. 129). The study sample was purposefully
delimited to first-generation Hispanic males in Southern California who have attained a
terminal degree within the last 10 years. The study was narrowed to the southern
California region due to its accessibility and convenience to the researcher. This study
used purposeful and convenience sampling by seeking participants who met the strict
criteria for the sample population then asking participants for referrals and their
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professional networks. A sample size of 13 participants was considered an appropriate
size for this qualitative study.

Demographic Data
Demographic information provides some contextual information about the study
sample including age, degree attained, and current position. Table 1 shows that
participants’ ages ranged from 25 through 55. Table 2 shows the types of terminal degree
earned by participants.

Table 1 Participant Demographics: Age
Participant Group
Hispanic Males
Total

25-35
2
2

35-45
9
9

45-55
2
2

Table 2 Participant Demographic: Degree Held
Participant Group
Hispanic Males
Total

Juris
Doctorate
2
2

Doctor of
Education
7
7

Doctor of
Philosophy
1
1

Doctor of
Social Work
1
1

Doctor of
Science
1
1

Presentation and Analysis of Data
This section presents the data and resulting findings. These findings are grouped
according to the two central research questions and the four subquestions.
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Research Question 1
What are the factors of first-generation Hispanic males in Southern California
experience that led to the attainment of a terminal degree?
An analysis of the data collected during this study yielded three major themes
related to this central question of the study. Each theme had a subset of subthemes, Table
3 presents them including the frequency of participants and number of sources, and
subthemes of this study.

Table 3 Study Themes and Subthemes
Theme
Prior accomplishment impact
Prior educational experiences
Prior life experiences
Stress and management of stress
Subthemes
Imposter syndrome
Managing stress with peer support
Verbal persuasion
Subthemes
Partner feedback and support
Faculty feedback
Mentor motivation
Becoming a mentor to give back

Sources
11
11
2
12

Frequency
52
42
10
74

8
11
13

25
49
131

6
9
9
9

19
37
38
17

The artifacts collected for this study were reviewed. The number of references in
the artifacts to the themes that emerged from this study are presented in Table 4. These
artifacts which were made up predominantly of pictures provided by participants,
referenced the three major themes although fewer references were made to stress and
management of stress than to prior accomplishments and verbal persuasion.
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Table 4 Themes Present in Artifacts and Frequency
Themes
Prior accomplishments
Stress and management of stress
Verbal persuasion

Sources
2
1
2

Frequency
2
1
2

Prior Accomplishment Impact
The impact of participants’ prior accomplishments was a factor in their attainment
of a terminal degree. Analysis of the data showed that previous accomplishments,
specifically educational and life experiences, had a notable impact on the participants’
attainment of a terminal degree. Almost all participants — 11 out of 13 — shared that
their prior accomplishments made an impact on attaining a terminal degree.
Prior Educational Experience. Almost all participants — 11 out of 13 — shared
that their prior accomplishments made an impact on attaining a terminal degree.
Participant D explained during our interview that their work in the mental health field
“prompted” their personal growth by “allowing me to see how I performed well and my
potential, which launched me to attain my terminal degree.” Participant A stated, “I
wasn’t a great student to begin with in high school. School wasn’t my forte.” Participant
A added: “It was more self belief in myself that I saw the need to go to school to be able
to accomplish this goal I had.”
After Participant L received their master’s degree, they started teaching part time.
Participant L said that teaching “piqued my interest so I pushed myself to go and get the
terminal degree.” When Participant I was attaining their master’s degree in education,
they “saw that people in leadership roles had that doctorate” and that the higher degree
was required “to move into those roles.” Participant F recalled their experience: “I had

69

completed my bachelor’s and was working in social services agencies, but I still had that
urge to teach so I went for my master’s as I thought it was something I needed.”
Participant M described the effect of the pressure they felt during their higher education
experience:
There was a combination of pressure and you know I just felt that I had to do it.
Continue school. I was motivated for school and when it came to my graduate
degree, I saw it as something I needed to be done but the motivation continued
throughout.
Participant B explained that during his educational experience “what kept me going and
helped me was celebrating those little victories.” He added that he found it “rewarding
and motivating” to visualize “the end result” of his efforts.
Prior Life Experience. 2 out 10 participants noted that they found their prior life
experiences to have had an impact on their terminal degree attainment. Participant B
explained the effect of their life experiences on their trajectory toward attaining their
terminal degree. “I saw a snowball effect where the one job at the ACLU helped propel
me to land the next job at the Department of Justice. The name recognition of those
places helped me in a sort of steppingstone example.” Participant B continued: “As I
applied to law school, they saw my resume and the places I worked at prior. … [I]f not
for those experiences and opportunities, I would have not been able to attend a topranked law school.” Participant E, on the other the hand, discussed how his experiences
changed his direction. “[T]he age experience — from my 20s to my 30s — was
drastically different as I had more experience and a better understanding of what I wanted
to do and what was needed for me to further my career and goals.”
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Stress and Management of Stress
Stress and managing that stress was another theme that all but one study
participant attributed to attaining a terminal degree. The specific sub-themes identified
through data analysis were imposter syndrome and managing stress with peer support.
Imposter Syndrome. Participants referenced the imposter syndrome throughout
their interviews, noting the stress created via the terminal degree process led them to
doubt themselves. Participant F also described times that he felt like an imposter. “There
was a couple of times a year when the work got overwhelming. I had doubt in myself if
could do a lot of the work.” Participant J explained that “[d]uring my first semester in law
school I found it to be very difficult and stressful. I told myself ‘this isn’t right for me
maybe’? I just wanted to quit at times.” Participant A stated, “I found myself questioning
myself — whether I had the aptitude for it. I had questions or doubts on whether I was
competent during that stage to obtain my terminal degree”. Participant L said that “the
hardest times were probably wondering about the comprehensive exams. I really felt the
pressure there. [You] only have two attempts to pass and not knowing if you did your
best or if they won’t accept your work it was nerve racking.”
Participant J explained that “[d]uring my first semester in law school I found it to
be very difficult and stressful. I told myself ‘this isn’t right for me maybe’? I just wanted
to quit at times.” Participant M said he wondered why he was getting a doctorate and
asked himself: “Do I really need it anyways to achieve my goals? I began to doubt myself
on a regular basis and it was not a positive feeling.” Participant E explained how he felt
during his educational experience facing imposter syndrome. “I think that combined with
how hard the work can be, sometimes you start questioning yourself, and your like am I
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in the right space? Is this something I can do?” Participant B recalled how he felt during
law school: “I had a ton of self-doubt the first year. I was in an environment I’d never
been in before.”
Managing Stress with Peer Support. Almost all participants — 11 out of 13 —
discussed the impact that peers had on managing their stress. Participant J stated,
“Luckily I had upper classmates who helped me navigate law school and I don’t think I
would have been able to succeed in law school if it weren’t for them.” Noting the benefit
that his peers provided, Participant A said “law school was really when I started to
cultivate relationships and finding individuals who I learned from. It was difficult and
arduous, but I made sure I reached out and asked for help.” Participant L described his
experience as follows:
I would connect with some of the other students in the program to kind of see how
they were doing, especially the ones that were ahead of me. They always helped
out and gave me pointers and kept me going and pushing forward.
Participant F discussed the peers in his terminal degree program. “My peers and I were
there for each other. I don’t know how I would have finished or how any of us would
have finished without one another.” Participant C said, “I had a great cohort. They helped
me keep on track and focused, but they also were my social group that helped keep my
sanity and helped me get through the program.” Participant G concurred. “My peers were
definitely a support. … Also, my workplace peers … played a huge part in my life.”
Participant H said his “peers during the program became more than just classmates; they
became close friends who I still keep in touch with.”

72

Verbal Persuasion
All 13 participants referenced verbal persuasion as influential in attaining their terminal
degrees. The subthemes that arose were partner feedback and support, faculty feedback,
mentor motivation, and becoming a mentor to give back to their communities.
Partner Feedback. During the interviews, each participant referenced the
importance that feedback from their partner had on their terminal degree attainment.
Participant G noted that his partner was “very supportive of me during my terminal
degree and in me obtaining one. She didn’t push that pressure but was there with
support.” Participant F reflected on how his wife pushed him to attain his terminal
degree. Describing the motivation provided by his partner’s support, Participant F said:
The support of my wife can’t be understated throughout all this because she’s the
one who would say, speak with your professor, or she would be: “Hey, why don’t
you ask one of your peers about this.” She understood the journey I was going
through.
Participant L spoke about their partner’s influence. “My wife really supported me by
being the one who pep talked me when I was down about an assignment or an exam I did
not do so well on.”
Participant I stated:
My wife and I had a conversation on how this would a be three-year commitment,
semester after semester. We had just had our second child and she gave me the
green light. After the conversation, she was “if you don’t do it now when?”
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Faculty Support. Participants indicated the feedback they received from their
faculty also had an impact on them. Participant L stated:
During my program, I would receive feedback from faculty via my courses and
sometimes I got negative feedback on my assignments. I would say [to myself]:
You know what, maybe I should cut my losses. Let me just stop right now. But …
the feedback I was receiving was supportive and I started to look at it a different
way.
Participant G shared that two faculty members encouraged them to continue working
toward a terminal degree and pointed out that “it opens up a lot of doors for you.”
Participant C had a professor who served as coach and motivator throughout their
academic program. “Her words of wisdom kept me going,” Participant C said.
Participant B concurred that faculty support was key and that “it was many
different professors who supported me throughout my journey. They definitely made an
impact in their own way.” Participant B also described taking “the feedback the
professors would give me to heart. I would go and see those professors during office
hours and get more face-to-face feedback, which helped me a lot.” Participant H stated,
“I had two awesome faculty who gave me great feedback throughout the entire process.
They were there through it all from the beginning to the end.”
Mentor Motivation. Participants spoke about the impact one or more mentors
had on their attainment of their terminal degree. Participant L stated, “One of my mentors
was someone who was about a year and half ahead in my program. Even after he
graduated, he still helped me out in ways of what to expect and to keep going.”
Participant E noted that they had many mentors during high school and college, and one
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in particular “made a large impact who I kept connect with to this day.” Participant J was
serving as a legal aid intern when they met their mentor, who “was kind … [and] really
pushed me and always motivated me to persevere.” Participant K’s mentor “was a
supervisor of mine who really motivated and pushed her employees forward, especially
when getting their doctorate. She motivated me to complete it and not look back.”
Participant C also mentioned the impact a workplace mentor had on them. “I had a
faculty member who I worked with who motivated me to go on and do my master’s, but
they also pushed me to go onto getting my doctorate. They continued to support me
throughout the process.” While studying for his terminal degree, Participant G “had
several mentors. Of those who were also faculty and did research, they really influenced
me, pushing me to [the] end and changed my thinking and how I obtained knowledge.”
Becoming a Mentor to give back. Nine out of the 13 participants noted that
the desire to provide support to their communities was another impact that made them
want to earn a terminal degree. Participant I said, “I have the passion to support people of
color, social justice, and creativity. All this led up to me obtaining my terminal degree.”
Participant K described his views:
It was a further motivation to be able to be that role model for people while I
work with students, and a lot of them were students of color. And knowing that
this is something I want to do, it was reaffirming to me.
Participant J explained that his motivation came from “the life experiences I got from the
work I did. This is what made me go into the field and I always wanted to help people
that were less fortunate.” Participant M “found motivation in knowing I could become
that role model by completing my degree to show the younger generation that it was
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attainable.” Participant G explained that the importance of his terminal degree “was the
ability to be an influencer. To be a good role model to my fellow Latinos, especially the
students at the school. I was an administrator and it felt good to be that example for
them.”
Participants in this study made it clear that prior accomplishments, stress and
management of stress, and verbal persuasion all made an impact on attaining their
terminal degrees. Sharing their lived experiences on their perceptions of the most
influential impacts on their terminal degree attainment helps with the analysis and
findings of what truly made them cross the finish line.
Research Question 1a
What is the impact of prior accomplishments on the attainment of a terminal
degree?
Overall, participants made 57 references to prior accomplishments during their
interviews. Each participant was asked to describe how prior accomplishments influenced
their obtainment of a terminal degree. A majority of the references related to prior
educational experiences, which was referenced 42 times, making it one of three topics
identified frequently in participant interviews. As shown in Table 5, participants
referenced the impact of their previous life experiences 10 times.

Table 5 Frequency and Sources Related to Prior Accomplishments (Participants)
Prior accomplishments impact

Sources
11
11
2

Previous Educational Experiences
Previous Life Experiences
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Frequency
52
42
10

Participants described their previous academic experiences as a highly important
factor in obtaining their terminal degrees. While each educational experience is different,
almost all the participants recalled that previous educational experiences helped them
attain a terminal degree. Participant G stated, “My ability to do well throughout my
educational career helped me proceed to the next steps from high school to undergrad,
claiming high accomplishments and honors, which motivated me to continue on to the
next milestone.” Participant J pointed out that “once I was in college, I knew I wanted
more. I didn’t just want an undergraduate degree.” Based on their experience, Participant
C noted that “each stage of success and earning those degrees … propelled me to want to
accomplish the next step.”
While previous life experience was referenced less by participants during
interviews, its impact on the attainment of a terminal degree was still prominent.
Participant B recounted his experience while working and the impact it had on him
towards the attainment of a terminal degree. He explained that “having the opportunity to
intern and work for places like the ACLU and the Department of Defense made an
impact.” Participant E emphasized experiences during his 20s and 30s in guiding him to
finding passion and guiding him towards perusing a terminal degree. Participant E
stated, “During my 20s and 30s, I was able to understand what I wanted to do and how I
wanted to proceed.”
The components of previous educational experiences appeared in two of the
fifteen artifacts (pictures of the participants during undergraduate commencement)
collected for this research (see Table 6). Participant B stated, “The feeling of graduation
and being able to be with my family and having this picture to remind me of the
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experience pushed me in wanting to go further.” There were no artifacts in relation to
previous life experiences.

Table 6 Frequency and Sources Related to Prior Accomplishments (Artifacts)
Accomplishments on terminal degree attainment
Previous Educational Experiences

Sources
2

Frequency
2

Research Question 1b
What is the impact of modelling of others on the attainment of a terminal degree?
One of the least-referenced topics in the data related to modeling by other
minority students. Of the 17 references to modeling by other individuals, 8 references
related to modeling by other minority students (see Table 7). Participants noted that
modeling by other minority students had influenced them in the attainment of their
terminal degree.

Table 7 Frequency and Sources Related to Modeling by Other Individuals (Participants)
Modelling
Modelling by other minority students

Sources
8

Frequency
23

While each participant had a different experience with modeling, over half of the
participants stated that modeling by minority students assisted them in the attainment of
their terminal degree. Participant J explained, “Once in law school, I actually relied a lot
on the minority students who were upper classmates.” Participant L provided this
description of how other students motivated him to continue:
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They had a full plate just like me. They are able to manage it. I should be able to
do this as well. So that is something that really helped me — being able to
connect with someone else who was going through the same process as myself.
Participant M emphasized that membership in organizations allowed him to interact with
other minority students. Participant M stated:
The California Association of Latino superintendents and administrators and
being in this group, I noticed that the circle had previous doctorate students who
had graduated and this who were in programs. They pushed and urged me to go
back and finish my doctorate emphasizing the importance of earning it.
Modelling by other individuals appeared in one of the 15 artifacts collected for
this research. These references are included in Table 8. The document is a picture
depicting a group of classmates. Participant H stated, “This was during a time we had a
group project we all worked together motivating each other that we could get this done.”

Table 8 Frequency and Sources Related to Modeling by Other Individuals
Modelling
Modelling by other minority students

Sources
1

Frequency
1

Research Question 1c
What is the impact of verbal persuasion by significant others on the attainment of a
terminal degree?
Study participants identified verbal persuasion had an impact on their attainment:
partner feedback and support, faculty feedback, mentor motivation, becoming a mentor
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and giving back. The frequency and sources of partner feedback and support are shown in
Table 9.

Table 9 Frequency and Sources Related to Verbal Persuasion (Participants)
Verbal Persuasion
Partner feedback and support
Faculty Feedback
Mentor Motivation
Become a mentor and provide back

Sources
13
6
9
9
9

Frequency
131
19
37
38
17

Participants highlighted that the feedback that they received from their partners
was a key to their attainment of their terminal degree. Participant L stated, “It was really
my wife. She was there through the process, seeing me go through the process and
providing feedback. When I wanted to give up, she brought me up to keep going.”
Participant I mentioned that his wife supported him through the journey. He stated:
She basically gave me the green light to go through with earning my doctorate.
She mentioned if you don’t do it now — when the kids are infants and still in
diapers —who knows when you will have time to do it.
Participant E stated, “We had a conversation before starting the program to create a
partnership to help me and him get through this together. He was definitely a rock and
support for me during the process.”
Throughout the interviews, participants also spoke about the impact that faculty
feedback had on them in the attainment of their terminal degree. Participant D stated, “I
could point to a few instructors that were challenging. And because they wanted me to do
better academically, they would tell me ‘you could do better, you have great ideas with
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some more help.’” Participant C noted that “the faculty in my program mentored and
really pushed me and supported me through the process, always giving me motivation.”
Participants identified that the motivation provided to them by their mentors made
an impact on their degree attainment. Participant J recalled that “during my time doing
volunteer work, I found a mentor. She took me under her wing [and] helped and guided
me through the law school application process. Without her, I would have not gone to
law school.” Participant B noted that their mentor “They also guided me through the
admission process. Had I not had a mentor, I would have not ended up at the law school I
went to or even have gone to law school at all.”
During their interviews, most participants indicated a desire to give back to their
communities so that they could mentor the next generation. Participant J stated, “My
work and life experience made me go into the field of law and one of the biggest things
was I always wanted to help people back that were less fortunate than I was.” Participant
L mentioned the motivation that helped with the rigors of graduate school “was knowing
if I am able to get this doctorate, I could potentially be able to help out the future
generations in the area of my study.”
One artifact collected for this research related to partner support and feedback
(see Table 10). The artifact is a picture depicting the participant with their partner.
Participant B stated, “This picture for reference just shows me and my partner-someone
who has supported me during it all.”

Table 10 Artifacts Related to Verbal Persuasion (Participants)
Verbal Persuasion
Partner feedback and support

Sources
1
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Frequency
1

Research Question 1d
What is the impact of stress and the management of stress on the attainment of a terminal
degree?
Study participants were asked to describe the factors that impacted their stress and
how they managed their stress. During the interviews, the following factors related to
stress were noted by participants to have had an impact on their attainment of a terminal
degree: imposter syndrome and managing stress with peer support (see Table 11).

Table 11 Frequency and Sources Related to Stress and Management of Stress
(Participants)
Stress and management of stress

Sources
12
8
11

Imposter Syndrome
Managing Stress with Peer Support

Frequency
74
25
49

In the interviews, participants noted that they experienced the self-doubt which
caused them stress during the attainment of their terminal degree. Participant A stated, “I
questioned myself whether I had the aptitude for it. I had doubt as to whether I was
competent at that stage to contain and obtain my degree.” Participant I noted that “during
my program, there were others who had their master degree longer and were in leadership
positions. This brought some imposter syndrome to me as I felt I did not have what they
had.”
During the interviews, participants discussed the peer support that helped them
cope with stress and overcome the barriers that stress was causing them. Participant F
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mentioned the forming of a group of peers helped. “Once you develop a little cohort, in
any program, it’s amazing how close we all get. We were there for each other through
thick and thin. We got through it.” Participant H had “a close connection” with a peer in
his program and “we would connect, and we faced the same issues and could talk about
how it was going.”
In the artifacts collected, two of the 15 for this research related to managing stress
with peer support. These references are included in table 12. They were pictures of the
peers with one another. Participant C mentioned “the cohort was a group of friends that
was established, and it help out in motivating one another to get through it together.”
Table 12 Frequency and Sources Related to Stress and Management of Stress
Stress and management of stress
Managing Stress with Peer Support

Sources
2

Frequency
2

Other Findings
During the interviews with participants, three additional impacts were identified
that were not associated with the theoretical framework, but they had an impact on the
participants’ terminal degree attainment. These impacts were personal goal to attain a
terminal degree, career growth, and the terminal degree experience itself. These
references can be seen in table 13. None of the artifacts collected were related to these
findings.
Table 13 Frequency and Sources Related to Other Findings (Participants)
Other Findings
Personal Goal
Terminal Degree Experience
Career Growth

Sources
9
7
10
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Frequency
21
14
44

Personal Goal. Throughout the interviews, participants noted that attaining their
terminal degree had been a personal goal. Participant M stated, “The reason for me
starting a terminal degree program was because I wanted to get the degree for the sake of
learning and to just have it.” Participant H stated, “It was something that I wanted to
accomplish personally.”
Terminal Degree Experience. Another finding that appeared as a part of the
interviews was the impact the terminal degree experience itself had on the participants.
Participant M stated that “the day to day, surviving each week. I think I found all that as
[a] way to stay structured. It helped me acknowledge ok, I check this off, I am on the
path. It helped me see that there was light at the end of the tunnel.” Participant J
discussed his experience, noting that “law school was hard; I could tell you that it was the
hardest thing that I have ever done in my life. And I am glad I did it. The experience it
gave me, I would not take it back.”
Career Growth. Through the interviews, 10 of the 13 participants cited career
growth as a key impact on attaining their terminal degree. Participant I stated, “I had to
go out there and get the degree that others had so that I could be competitive, not to be
compared but to be competitive when applying to leadership roles.” Participant K
observed that the terminal degree was needed “in order to be able to reach senior
leadership positions. You need to have the doctorate. Having the doctorate provided that
access, because of this, people see you different and it carries some weight to it.”
Research Question 2
What factors were determined by first generation Hispanic males in Southern
California to have the greatest impact on their attainment of a terminal degree?
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An analysis of the data collected during this study yielded two major themes
related to this question of the study: verbal persuasion and career growth. These findings
were found to make the biggest impact on Latino Males’ attainment of their terminal
degree. Table 14 presents the themes, including the frequency of participants and
number of sources.

Table 14 Themes and Sub Themes
Theme
Verbal persuasion
Subtheme
Faculty feedback
Career growth

Sources
13

Frequency
131

9
10

37
44

Verbal Persuasion. Analysis of the data revealed that various types of verbal persuasion
were referenced by all 13 participants as having an impact on the attainment of their
terminal degree. Types of persuasion ranged from partner feedback and mentor
motivation to becoming a mentor so that they could give back. Participants referenced the
important role played by their respective partners in the attainment of their terminal
degree. Participant L spoke about their partner’s influence. “My wife really supported me
by being the one who pep talked me when I was down about an assignment or an exam I
did not do so well on.” This theme was common during interviews. Participant G noted
that his partner was “very supportive of me during my terminal degree and in me
obtaining one. She didn’t push that pressure but was there with support.”
Participants also described the influential role played by their mentors in the
attainment of their terminal degree. Participant J was serving as a legal aid intern when
they met their mentor, who “was kind … [and] really pushed me and always motivated
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me to persevere.” Participant C also mentioned the impact of a workplace mentor. “I had
a faculty member who I worked with who motivated me to go on and do my master’s, but
they also pushed me to go onto getting my doctorate. They continued to support me
throughout the process.”
A desire to become a mentor so that the participant could give back was a driving
factor for attainment of their terminal degree. Participant I said, “I have the passion to
support people of color, social justice, and creativity. All this led up to me obtaining my
terminal degree.” Participant J explained that his motivation came from “the life
experiences I got from the work I did. This is what made me go into the field and I
always wanted to help people that were less fortunate.”
The verbal persuasion sub theme with the most significant impact on their
terminal degree attainment noted by most participants was that of faculty feedback. Nine
of the 13 participants referenced faculty feedback throughout the interviews. Participant F
described this experience with one of his professors:
I was in the dissertation phase and I found myself lost, but my chair guided me.
He told me the template to follow the structure. If it wasn’t for him I do not know
if I would have made it.
Participant G explained his experience: “There were a lot of faculty of color who I
appreciated, and I respected. They took an interest in me …, [which] helped me stay
focused on the need for the research I was doing.” Participant B discussed how faculty
feedback throughout his courses helped him. “The feedback I received from faculty I
used in a manner to really keep myself pushing forward. I saw it as them trying to
pushing me to do better and not settle.” Participant H described his ongoing interactions
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with his faculty. “Every time I would talk to them, they knew what to say to me. They
always called me back down and got me back on target.” Participant D also discussed
how his faculty motivated him: “Feedback from the faculty members that gave me
inspiration, they really pushed me and kept emphasizing to finish and to push me to the
next level.”
Career Growth
During the analysis the data showed that participants referenced career growth as
having a significant impact on attainment of their terminal degree. Participant D stated
that they earned “this degree for career advancement” and it was “definitely a big part” of
the reason for pursuing their degree. Participant I also sought their degree for competitive
reasons. “I had to go out there and get the degree that others had so that I could be
competitive, not to be compared, but to be competitive when applying to leadership
roles.” Participant K also discussed the need for his degree to break through in his career.
He said a doctorate was required “to be able to reach senior leadership positions …
Having the doctorate provided that access. Because of this [degree OR credential] people
see you different and it carries some weight to it.” Participant L mentioned his
recognition of the correlation between furthering his education and advancing his career.
“If I really wanted to continue to move up and get a full-time faculty position, I needed
the doctorate — that’s why I went through with my doctorate to be able to get that job.”
Participant F described his drive for a terminal degree:
I wanted to be either a teacher or a professor and if that didn’t work out maybe go
into social services. That kind of was my chief motivation and seeking a terminal
degree was to keep myself competitive in the job market.
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Participant K discussed the benefits of a terminal degree for his career. “Having the
credentials and as a person of color, it gives you access to spaces in companies you
wouldn’t have. The doctorate gives your leverage.” Participant G mentioned: “I was at a
place in my career, having been a principal and vice principal, I found it to be important to
get deeper into my field. Hence, [that is] why I decided to move forward with my terminal
degree.” Participant H described his trajectory to earning a terminal degree. “I was hoping
that it would open up more doors for me down the line to move up in my career, so having
a doctorate to me was the next stepping stone in my career.” Participant E explained how
his journey to a doctorate correlated to helping his career path. “I started to realize that I
needed more skills in program development and design in the social services [to advance?].
That’s when I started exploring programs and decided to pursue my doctorate to help me
gain those skills.”
Summary
This chapter began with a review of the purpose statement, research questions,
and methodology. The demographics of the study were delineated, and the findings were
presented. The major themes identified were: (a) prior accomplishment impact, (b) stress
and management of stress, (c) verbal persuasion, and (d) career growth. These themes
were noted to have made the greatest impact on Latino males in Southern California
attaining a terminal degree.
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CHAPTER V: FINDINGS, CONCLUSIONS, AND RECOMMENDATIONS
Summary
Chapter V presents a summary of the study research. The chapter begins by revisiting
the purpose statement, central research question, sub-questions, methodology, population,
and sample. Then, the major findings for each of the 2 main research questions and the 4 sub
questions. Next, the researcher draws conclusions and outlines the implications for action.
Lastly, the chapter concludes with recommendations for further research and concluding
remarks and reflections.

Purpose Statement
The purpose of this Phenomenological study was to understand and explore
factors that led to the attainment of a terminal degree as perceived by first generation
Hispanic males in Southern California.
A secondary purpose of the study was to determine, the factors, perceived to have
the greatest impact on attainment of a terminal degree by first generation Hispanic males
in Southern California.

Research Questions
Central Question
1. What are the factors of first-generation Hispanic males in Southern California
experience that led to the attainment of a terminal degree?

Sub Questions
a. What is the impact of prior accomplishments on the attainment of a
terminal degree?
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b. What is the impact of modeling of others on the attainment of a terminal
degree?
c. What is the impact of verbal persuasion from significant others on the
attainment of a terminal degree?
d. What is the impact of stress and the management of stress on the
attainment of a terminal degree?

Central Question
2. What factors were determined by first-generation Hispanic males in Southern
California to have the greatest impact on their attainment of a terminal degree?
Methodology
The study used a qualitative phenomenological research design to understand the
factors that led first-generation Hispanic males to attain a terminal degree. Data were
collected from 13 participants via in-depth interviews and review of artifacts. In-depth
interviews were the primary method of data collection and artifacts were used to
triangulate themes and patterns. The recorded interviews were professionally transcribed
and verified by the study participants for accuracy. The interview data were then coded
and analyzed for emerging themes.
Population and Sample
The population of this study was first-generation Hispanic males who have
attained a terminal degree in the United States. The target population of the study was
first-generation Hispanic males who have attained a terminal degree and reside in the
Southern California region. The 13 study participants were delimited to first-generation
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Hispanic males who have earned a terminal degree within the last 10 years and reside
within Southern California.
Major Findings
This study identified three major findings through the review and analysis of data
from interview transcripts and review of artifacts. The themes meeting the following
criteria were determined to be major findings: the theme was referenced by at least 80%
of the study participants, and the theme had a minimum of 15 coded references. The
major findings are a culmination of both central questions and the sub-questions.
Major Finding: Verbal Persuasion
The impact that verbal persuasion had on Hispanic males on the attainment of
their terminal degree was referenced the most by participants as they found the support
they needed to continue with completing their degree. This finding aligns with one of
Bandura’s (1977) theoretical framework requirements, which states that individuals who
receive motivational support are more likely to achieve self-efficacy. Ayon (2013) found
that mentees’ motivation in school increased due to interactions with their mentors and
that their mentors generated the support they needed to face everyday challenges. The
finding also aligns with the literature as the researcher discovered that the verbal
persuasion that the participants received helped them to succeed in attaining their
terminal degree. Participants noted that the verbal persuasion they received from mentors,
faculty, and their partners was key to the completion of their terminal degree and without
it they would have not been able to finish.
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Major Finding: Stress and Stress Management
Hispanic males referenced the impact of stress and managing that stress on
attaining their degree. Participants identified the imposter syndrome as a stress creator
and support from peers as a stress manager. While attaining their degrees, students
confronted the imposter syndrome, which manifested as a belief that they should not be
in academia and are not worthy of completing their degree. Participants noted that if it
was not for peers in their programs, they would not have been able to overcome the
imposter syndrome.
Many students in higher education institutions face imposter syndrome which is
defined as a notion of feeling like a fraud amongst under peers and underestimate their
own accomplishments (Clance, 1978). Other researchers have identified that connecting
with peers throughout their programs have allowed for them to coupe with imposter
syndrome (Abdelaal, 2020). This falls in line with the findings that were discovered by
the researcher who noted that peer support helped first-generation Hispanic males in
attaining their terminal degree.
These participants’ self-doubt is supported by the literature as Gloria et al. (2005)
found that students face discomfort in their educational journey. Bandura’s (1977)
theoretical framework of self-efficacy is present in this finding as participants had to
persevere to overcome a negative emotional state and the outcome resulted in personal
growth. Moreover, peer support is similar to the Latino culture of familismo, which
focuses on individuals to generate a sense of community or family (Saenz & Ponjuan,
2009).
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Major Finding: Career Growth
In the Hispanic culture, males are expected to be the providers for their families
and the main source of familial support (Saenz & Ponjuan, 2009, p. 63). Participants
noted that the decision to attain their terminal degree was based on the possibility of
career growth. Research supports the need for Hispanic students to attain a higher
education as the gateway to better jobs and competitiveness in the job market (Douglas,
2015). The participants noted that they saw a terminal degree as a pathway to new
opportunities. Unlike the other major findings, career growth is not aligned with
Bandura’s (1977) theoretical framework of self-efficacy.
Unexpected Findings
Three unexpected findings resulted from this study. The first unexpected finding
was the impact the terminal degree could have on career growth. The second was
attainment of a terminal degree being a personal goal of participants. The third was that
the experience (or process) of attaining a terminal degree played an important role in the
attainment of the degree.
External Drivers vs. Self-Efficacy
Bandura (1986) defined self-efficacy as organizing one's behavioral, cognitive,
and social skills in a way that allows for a behavioral objective to be met. Self-efficacy is
a personal judgment; the individual is convinced that they will be able to complete the
specified task to acquire the desired outcome (Bandura, 1977). However, in this study,
participants noted that a driver for the attainment of their terminal degree was career
growth. This factor does not fall in line with the theoretical framework as it was more of
an external driver for the participant and did not relate to any of the sources of self-
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efficacy. Participants mentioned that they pursued their degree to advance their careers.
Given that 10 of the 13 participants stated career growth was one of the main reasons for
their attainment of the terminal degree, this is a major finding.
Personal Goal
This research revealed that participants had embarked on the journey of attaining
a terminal degree as a goal that they had set for themselves. Participants found that this
personal goal originated from wanting to have the degree. No specific experience guided
them or persuaded them to the attainment, so this theme does not correlate to the
theoretical framework. They found the idea of getting a terminal degree to be their
ultimate goal. From this study, nine out of the 13 participants stated that attainment of
their terminal degree was a personal goal.
Terminal Degree Experience
The findings of this study showed that participants referenced their lived
experience while earning the terminal degree to have played a role on their ability to
complete the degree. Cardenas (2014) demonstrated that Latino males attributed
professional and doctoral degree completion by Latino males to the support of others
during their journey. Participants noted that their experience was supported by the
experience they faced and just persevering through it all. Many of them fought through
numerous ups and downs throughout their terminal degree programs, but it was the
experience that got them to completion.
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Conclusions
Based on the research findings and the literature review, the following
conclusions were drawn:
1. Hispanic males established the need to attain a terminal degree to advance
their careers. As a result, the drive for attaining their terminal degree
initiated from the possibility of increased income for themselves and their
families. Participants saw the terminal degree as the path to open senior
leadership roles and having a voice at the table that previously was not
available to Hispanic males. The literature supports the value of the need
for Hispanics to attain a terminal degree. U.S. Hispanic males “are visible
when they are of utility to the economy, but more often their talents and
vulnerabilities are invisible to the larger society” (Noguera et al., 2012, p.
1). This finding correlates to Hispanic males attaining their terminal
degree in order to be seen in a space they usually are not present. The
literature also supports the proposition that educational attainment is the
source of upward mobility of Hispanic males in the U.S. workforce
(Becerra, 2010).
2. The role mentors and faculty have on Hispanic males is critical in ensuring
their overall success in a terminal degree completion. These relationships
are borne from mutual efforts to create rapport; both the mentor and the
student build a relationship with one another. These types of relationships
come naturally for many Hispanic males because their culture promotes
familial style relationships. As Saenz and Ponjuan (2009) observed, the
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fostering of relationships with mentors and faculty produce positive
academic outcomes.
3. Becoming a mentor can provide a professional development benefit for
Hispanic males who are attaining a terminal degree. As Hispanic males
progress and attain their terminal degrees they look beyond their degree
conferral to what they can do in return to others. They view the terminal
degree as part of being able to give back and mentor the next generation of
Hispanic scholars who are entering their academic journeys. It is
acknowledged in the literature that Latinos who have already traversed the
educational journey should “pay it forward” to ensure the next generation
of scholars have someone to look too and seek support from (Saenz &
Ponjuan, 2009).
4. Hispanic males who make connections with their peers throughout their
terminal degree experience succeed because they seek help from their
peers, faculty members and build self-efficacy by seeing others’
accomplishments. Latino males come from a culture of familismo and the
need to connect with others who have a similar experience is important
and, even more important, for those who attend predominantly White
institutions. The literature supports this conclusion since Latino males
seek support from multiple individuals including other Latinos or other
peers that they see as a support group (Sarcedo, 2014).

96

Implications for Action
The conclusions of this study lead to concrete implications for action
regarding the Hispanic male’s attainment of a terminal degree. Based on the review of
literature and the interview data, the following actions are recommended:
1. The importance of career growth should be emphasized in institutional
career services offices. The career offices should seek out Hispanic
students in order to work directly with them and lay the foundation for the
experience they need. By reaching out to the students, career counselors
can create support programs for Hispanic male students as well as create a
culture of success for them. During outreaches and workshops, emphasis
should be placed on asking students what type of career advice they seek
and what they feel will best assist them to prepare for their future.
2. Terminal degree programs need to create mentoring programs within their
academic programs aimed at student success and ensuring Hispanic males
are supported. These programs should foster a working relationship where
faculty can provide constructive feedback to students to help them succeed
in their programs. This feedback should be separate from courseworkrelated feedback and should serve as an opportunity for students to raise
their frustrations and to seek guidance and understanding.
3. Institutional leaders should create a pipeline for future Hispanic males
who are pursuing their terminal degree to mentor younger students. This
outreach can be focused on those in undergraduate and graduate degree
programs for individuals who aspire to enter a terminal degree program.
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They can also collaborate with local non-profits or K-12 school districts to
implement speaker series to promote the importance of a post-secondary
education. Given that mentors and vicarious experience of others promote
self-efficacy of individuals, early outreach could prompt young Hispanic
males to begin to think about their future prospects.
4. Institutions should create peer support groups in their terminal degree
programs. Groups where peers can come together to foster a community of
support can help motivate students to continue with their studies as well as
foster ideas with one another. Current programs with cohort models would
benefit by fostering a more nurturing model in their programs and having
previous students who have completed the program interact with current
students. Institutions can also create tailored groups for enrolled Hispanic
male students to build comradery and mutual support. Lastly,
organizations whose purpose is to support Hispanic professionals and
students should create workgroups to advise current and prospective
terminal degree students on how to succeed during the academic process.
Recommendations for Further Research
Attainment of a terminal degree by first-generation Hispanic males is a milestone
that many are determined to reach. However, much of the literature related to Hispanic
males’ attainment of a terminal degree remains limited and requires further research. I
recommend the following areas for further scholarly exploration:
1. This study was limited to first-generation Hispanic males who have attained a
terminal degree in Southern California. Similar studies should be conducted
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throughout California and the United States.
2. As the literature regarding Hispanic males’ attainment of a terminal degree is
sparse, replicating this study utilizing a quantitative method and larger sample
size to further validate this study’s findings would be beneficial.
3. The study focused on first-generation Hispanic males who had attained a terminal
degree in Southern California over the past 10 years. It is recommended that a
similar study be conducted in other regions with predominantly Hispanic
populations such as parts of Texas and Florida. The findings of those studies
should be compared with this study to determine whether similar findings are
either significantly similar or different.
4. A finding from this study determined that most participants attained their terminal
degree for career growth. A study researching the return on investment of
Hispanic males’ terminal degree attainment over the span of five-to-seven years
would be beneficial to those pondering the same goal.
5. Study participants mentioned participating in Hispanic professional organizations.
It would be advantageous to analyze the impact these Hispanic professional
groups have on Hispanic males’ outlook on terminal degree attainment.
6. A finding from this study indicated Hispanic males’ terminal degree attainment
was impacted by partner support and feedback. It would be prudent to conduct a
study analyzing the impact the terminal degree journey had on their partnership.
7. During the study, a few participants self-identified as members of the LGBTQ+
community. A study researching the struggles faced by LGBTQ+ Hispanic males
in attaining their terminal degree should be conducted.
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8. Lastly, this study focused on the Hispanic male population. For comparison, it
would be beneficial to conduct a similar study with Hispanics who identify as
female.
Concluding Remarks and Reflections
The Hispanic population in the United States has cemented itself as the fastestgrowing population and one that will play a critical role in the years to come. Being of
Hispanic descent is an integral part of who I am in my private and public life. When I
started my dissertation journey, I knew I wanted to focus on a subject that was near and
dear to my heart and to be able to provide back to my community in a way many have not
had the opportunity to do so. As I began to engage in the research of the Hispanic male
population in higher education attainment, I began to understand the large disparity and
struggle that they face when starting the journey. Furthermore, the literature revealed that
there is limited research on first-generation Hispanic males and their attainment of a
terminal degree. I planned to learn and explore this topic and fill gaps in the literature. I
hope that Hispanic males and Hispanic university administrators find value in this study’s
findings and use them to help build pathways for the next generation of scholars.
In my personal development, the dissertation process truly helped me mature as a
doctoral student. It helped me understand what many of these participants had gone
through as I was experiencing the same thing. At times, the process was challenging, and
periods of self-doubt crept up time and time again, but I persevered and am grateful for
the experience. The road to a terminal degree is sometimes lonely but I now understand
that I am not the only one who goes through this process and fellow peers are there to
support one another. The findings I discovered support the idea that peers in the program
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support each other along the way and push each other to the finish line. In addition to
classmates, partners and mentors also push students to persevere. Ultimately, the goal to
take this journey starts with the individual but they are not alone through the process and
the literature and this study’s findings support this conclusion. As my dissertation journey
comes to an end, I hope to share the knowledge and experiences I learned with others
who wish to start the journey and those in my professional life.
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APPENDIX B
Interview Protocol
Introduction
My name is Frank Figueroa and I am the Financial Services Supervisor in the BEES
Admin Unit at the University of California, Riverside. I am also a Doctoral Candidate at
Brandman University in Organization Leadership.
I am conducting interviews with First-generation Hispanic males in Southern California
who have attained a terminal degree. The information you provide, along with other
individuals, will help to identify and describe the factors that had the greatest impact on
the attainment of a terminal degree by first generation Hispanic males in Southern
California ,and will add to the body of research currently available.
The questions that I will be asking are the same for all participants in the study. The
reason is to guarantee that the interviews with all participants will be conducted in the
same manner.
Informed Consent
I would like to remind you any information that is obtained in connection to this study
will remain confidential. All the data will be reported without reference to any
individual(s) or any institution(s). After I have reviewed the recording and transcribed the
data, I will send it to you via e-mail so that you can check to make sure that I have
accurately captured your statements and ideas.
Did you receive the Informed Consent Form, Consent Agreement for Audio
Recording, and the Brandman Bill of Rights I sent via email?
Do you have any questions or need clarification about any of the documents you
received?
We have scheduled for an hour for the interview. At any point during the interview you
can ask that I skip a question or terminate the interview altogether. For ease of our
discussion and accuracy I will record our Zoom meeting both visual and audio as
indicated in the Informed Consent and Consent Agreement for Audio Recording.
Do you have any questions or concerns before we begin the interview?
________________________________________________________________________
1. Please describe what motivated you to attain a terminal degree?
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Prompt: What was the source of your motivation?
2. Please tell me about your previous academic and life accomplishments before you
sought to obtain a terminal degree. How much do you believe these
accomplishments influenced you going for and obtaining the terminal degree?

Prompt: Are there any other experiences that influenced you?
3. What modelling by other individuals influenced you in attaining a terminal
degree?
Prompt: If yes, in what ways did they have an impact on you in attaining
the terminal degree?
Prompt: Were any of these individuals also Hispanic Males?
Prompt: Were there multiple individuals who influenced you?
4. How did interaction with friends influence you in attaining a terminal degree?
With family members?
Prompt: Were these peers’ part of your program?
Prompt: Were any of these family members males?
5. What type of feedback did you receive that influenced your attainment of a
terminal degree?
Prompt: Was this feedback from a mentor?
Prompt: Did faculty interaction influence your attainment?
Prompt: Friends or family members?
6. What made you feel validated throughout the attainment of the terminal degree?
7. Did you face times of self-doubt?
Prompt: What was the nature of that doubt?
Prompt: What helped you most to deal with self-doubt?
8. What factors do you feel had the greatest impact in the attainment of your
terminal degree?
9. Is there anything that I missed or that you would like to add?
Thank you much for your time.
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APPENDIX D
Letter of Invitation
Dear Potential Study Participant,
My name is Frank Figueroa and I am a doctoral candidate in Brandman University’s
Organizational Leadership program. For my dissertation I am researching the factors to
attainment of a terminal degree of first-generation Hispanic Males in Southern California
and which ones had the greatest impact in the attainment of the degree.
The intent of this email is to introduce myself and ask if you would be willing to
participate in my study to offer your experience as a first-generation Hispanic Male with
a terminal degree on my research topic. Participation in this study will require a 30 to 60
minutes individual interview at a time and via Zoom that is convenient for you.
If you agree to participant in an interview, please know that the interview will be
completely confidential. A coding system will be used so that no names will be attached
to any notes, recordings, or transcripts from the interview. With your consent, the
interview will be audio and visual recorded via Zoom, and recordings will be destroyed
once the interview has been transcribed. All information will remain locked files
accessible only to the researcher and no other individual will have access to interview
information. You will be free to terminate the interview and withdraw from the study at
any time. I am available via email or phone to answer any questions you may have. My
dissertation chair, Dr. Len Hightower, will also be available if you have questions or
concerns (e-mail: whightow@brandman.edu).
It would be an honor to be able to hear about your experiences and perspectives regarding
your experience in attaining a terminal degree. I know that your time is valuable, and I
greatly appreciate your consideration of my request.
Sincerely,
Frank Figueroa
Doctoral Candidate, Brandman University
Email: ffiguero@mail.brandman.edu
Phone: ###-###-####
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Tittle: Los Graduados; Factors affecting first-generation Hispanic males attainment of a
terminal degree
RESPONSIBLE INVESTIGATOR:
Frank C. Figueroa
PURPOSE OF STUDY:
You are being asked to participate in a qualitative research study conducted by Frank
Figueroa, a doctoral student from the School of Education at Brandman University. This
study is being conducted for a dissertation in Organizational Leadership. The purpose of
this phenomenological study was to understand and explore factors that led to the
attainment of a terminal degree as perceived by first generation Hispanic males in
Southern California. A secondary purpose of the study was to determine, of the factors
identified, which were perceived to have the greatest impact on attainment of a terminal
degree by first generation Hispanic males in Southern California.
PROCEDURES & ACKNOLEDGEMENT:
By participating in this study, I agree to participate in an individual interview. The
interview will last approximately 45 – 60 minutes and will be conducted by Zoom
internet video call.
I understand that:
There are minimal risks associated with participating in this research. I understand that
the Investigator will protect my confidentiality by keeping the identifying codes and
research materials in a locked secure location that is available only to the researcher.
The interview will be audio and video recorded on Zoom. The recordings will be
available only to the researcher, the professional transcriptionist, and dissertation
chairperson. The audio recordings will be used to capture the interview dialogue and to
ensure the accuracy of the information collected during the interview. All information
will be identifier-redacted, and my confidentiality will be maintained. Upon completion
of the study all recordings will be destroyed. All other data and consents will be securely
shredded or fully deleted.
The possible benefit of this study to me is that my input may help add to the research
regarding factors that impacted First generation Hispanic Males in attaining a terminal
degree. The findings will be available to me at the conclusion of the study. I understand
that I will not be compensated for my participation.
If I have any questions or concerns about the research, I know that I can contact Frank
Figueroa at ffiguero@mail.brandman.edu or by phone at ###-###-####; or Dr. Len
Hightower (Dissertation Chairperson) at whightow@brandman.edu.
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My participation in this research study is voluntary. I may decide to not participate in the
study, and I can withdraw at any time. I can also decide not to answer questions during
the interview if I so choose. I understand that I may refuse to participate or may withdraw
from this study at any time without any negative consequences. Also, the Investigator
may stop the study at any time.
No information that identifies me will be released without my separate consent and that
all identifiable information will be protected to the limits allowed by law. If the study
design or the use of the data is to be changed, I will be so informed, and my consent reobtained. I understand that if I have any questions, comments, or concerns about the
study or the informed consent process, I may write or call the Office of the Vice
Chancellor of Academic Affairs, Brandman University, at 16355 Laguna Canyon Road,
Irvine, CA 92618, (949) 341-7641.
I acknowledge that I have received a copy of this form and the “Research Participant’s
Bill of Rights.” I have read the above and understand it and hereby consent to the
procedure(s) set forth.
_______________________________________
Printed Name of Participant
________________________________________
Signature of Participant
Date
_________________________________________
Signature of Principal Investigator Date
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Consent Agreement for Audio and Video Recording
I give my consent to allow audio and video recording during the interview, and for those
records to be reviewed by people involved in the study. I understand that all information
will be kept confidential and will be reported in an anonymous manner, and that the audio
recording will be erased after the interview has been transcribed. I understand that a copy
of the interview transcript will be sent to me via e-mail once the audio recording has been
transcribed. I understand that I may review and correct the interview transcripts, as
necessary. I further understand that I may withdraw this consent at any time without
penalty.

_________________________________________________
E-mail address for Interview Transcript
_________________________________________________
Printed Name of Participant

_________________________________________________
Signature of Participant
Date
_________________________________________________
Signature of Principal Investigator
Date
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